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AIA 2016-2017 EVALUATION
Executive Summary
VSA Ohio’s Adaptation, Integration and the Arts (AIA) program is designed to achieve three
primary objectives through arts-integrated classroom residencies and professional
development opportunities for educators and teaching artists. Objectives support learning and
achievement for the whole child and directly align with several Ohio State Performance Plan
indicators. The program strives to 1) increase achievement levels of children with and without
disabilities; 2) better prepare children with and without disabilities for life, work, and postsecondary education; and 3) better prepare educators to support learning and inclusion for
students with and without disabilities.
The results of an independent evaluation of the AIA
program demonstrate that the program is achieving
many of its desired goals by producing positive and
meaningful impacts to both students and educators.
Evaluation results reveal that teachers and teaching
artists perceived significant student growth and
engagement throughout the residency, including
students with and without disabilities. Both
administrators and teachers have positive
perceptions of the AIA program and see value in the
program as a partner in education with their school.
Specific programmatic results of the 2016-2017
evaluation also include the following.
1. Specialty School students reported positive
growth in four life skills throughout the AIA
residency. Specialty School students who were
assessed by teachers saw positive growth in all four
subscales of the Life Skills Assessment
(communication, learning skills, transition skills, and
social-emotional skills). This shows support for
continuing the AIA program in Specialty Schools,
where students with disabilities may be especially
receptive to the artistically adapted curriculum.

QUICK FACTS
1,191
In the 2016-2017 school year 1,191 Ohio
students were impacted by the AIA
Program. 52% percent of those students
were children with disabilities.

100%
All school administrators with an AIA
program in their schools would
recommend the program to other
schools.

7
Seven key elemenets of a sucessful
residency were identified to inform
best practices in an AIA residency.

2. All school administrators would recommend the AIA residency program.. School
administrators would recommend the program because it encourages student growth, allows
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classrooms to be flexible with the standards-based curriculum to incorporate the arts, and gives
students the opportunity to express themselves in a unique way.
3. Participating in an AIA residency may accelerate Specialty Students’ general life skills.
There is evidence that the AIA residency students have higher ratings on the Life Skills
Assessment than the control school students. Although the sample sizes are prohibitively small
to make strong conclusions, the most notable change is in Social-Emotional Skills, when AIA
residency teachers reported meaningful gains in students’ scores during the latter half of the
residency compared to the control school students.
4. Teacher engagement, communication, and incorporation of academic content into adapted
curriculum are among the key elements of a successful residency. The 2016-2017 evaluation
allowed many different time points for teachers, teaching artists, and VSAO site coordinators to
provide feedback about how the residency was progressing. When combined with student
learning outcomes, this data provided a quantitative and qualitative illumination of the
elements of a successful residency. The following qualitites of a successful residency were
identified:
• Engaged teachers and teachers’ aides that participate with the children; encourage
children and keep them focused
• Clear communication between teaching artists and school administration/teachers
on class structure, content, and technology needs
• Feedback between teachers and teaching artists on what is working well and what is
not
• Smaller groups for more focused and intimate learning
• Incorporation of academic content into arts curriculum
• Greater diversity of activities
• Between the teacher and teaching artist, develop strategies to face behavioral issues
and maintain class engagement in the program
Teachers, school administrators, and teaching artists all reported favorable experiences with
the 2016-2017 AIA residencies. Many derived personal meaning from the residency through the
students’ growth and engagement with the adapted curriculum. Most teachers describe a good
planning process and collaboration with the teaching artist and school administrators perceive
value to their students’ growth and experiences. It is recommended that future AIA residencies
leverage specific qualities to increase the AIA program’s impact in more schools, as well as
provide more support or resources to AIA residencies where there are challenges that may be
impacting student outcomes. Building on successful best practices will allow VSAO to create
better processes and systems to increase the scalability of the AIA program and expand its
positive impact to even more students.
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Introduction
VSA Ohio (VSAO) is the state organization on arts and disability. Their mission is to make the
arts and arts education more accessible and inclusive for people with any disability and their
support networks. VSAO is a community that connects inspired artists with their passion,
service providers with resources, and all citizens with creative opportunities. VSAO brings art
and inspiration to galleries, classrooms and other community settings across the state of Ohio.
VSAO began the Adaptation, Integration and the Arts (AIA) program in 2003. Since the initial
five schools were served, AIA has grown in scope, funding, effectiveness, efficiency and equity.
In the program’s history, AIA has served 14,573 students and 1,584 educators in 172 schools.
AIA achieves three primary objectives through arts-integrated classroom residencies and
professional development opportunities for educators and teaching artists. Objectives support
learning and achievement for the whole child and directly align with several of Ohio’s State
Performance Plan indicators.
1. Children with and without disabilities will increase achievement levels.
2. Children with and without disabilities will be better prepared for life, work, and postsecondary education.
3. General, special, and arts educators will be better prepared to support learning and
inclusion for students with and without disabilities.
The AIA program is fully inclusive, accessible, and supports a complete education for all
learners. It prioritizes student achievement, preparedness for life, critical thinking skills,
innovation, high-quality teaching, community engagement, and accountability. The AIA artsintegration program utilizes arts integration, Universal Design for Learning, and educator
collaboration. These provide equal learning opportunities and benefits for general and specialeducation students of all ages and diversities across Ohio.
In 2016-2017, residencies and professional development were designed to emphasize quality
and depth over quantity. The focus was to encourage school sites to host longer sessions,
beginning earlier in the fall and continuing throughout the year, when possible. Research shows
that positive arts outcomes are strongest when they are longer-term experiences. VSAO
extended AIA residencies to allow time for teaching artists and educators to delve into outcome
identification, planning, implementation, and evaluation. AIA emphasizes results over
compliance, offering school sites and participants exceptional flexibility in content and
scheduling.
Evaluation and continous improvement of the AIA program is a priority for VSA Ohio. The AIA
program has been externally evaluated for the past eight years. Each year the
recommendations from the evaluator have refined program administration for efficiency,
effectiveness, and quality. Evaluation results consistently show that both teachers and students
enjoy the AIA program and it is enriching the lives of the participants.
The arts and arts education are a holistic approach to improving Ohio’s State Performance Plan
indicators for individuals, classrooms, and school sites. Future years will consider and address
the State Board of Education’s recently approved and amended (July 2017) State Plan for the
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Elementary and Secondary School Act. Statewide data are not available due to the AIA’s annual
reach (about 18 schools). However, the experiences, outcomes, and information collected show
a solid case for an arts-integrated pedagogy to improve learning and teaching in Ohio,
particularly for students with disabilities and gifted students.
The evaluation efforts conducted for the 2016-2017 AIA program continued a process of
longitudinal, quantitative evaluation and data collection aimed at answering the questions:
1. What is the impact of integrated arts education opportunities on students with
disabilities, students without disabilities, educators, and schools?
2. Do changes in students’ social-emotional skills occur throughout the residency?
3. Does standardized test performance (or applicable Life Skills scores) change
throughout the residency? Is this change significantly different from students who do
not participate in the AIA residency?
4. Does quality of residency impact student outcomes?
The following report contains a detailed summary of the results of these evaluation efforts.

Evaluation Method
A mixed-method evaluation design was used to evaluate both VSAO’s process and outcome
measures. Measurement Resources Company was engaged as an external evaluator for the
third consecutive year and refined the evaluation plan and guided and implemented the
evaluation. Both qualitative and quantitative data were collected to understand the
participants’ experiences and outcomes of the study. Select AIA sites were asked to participate
in the complete evaluation and provide data from the following evaluation tools.
Residency Plans and Checklists – The evaluator reviewed all administrative documents received
and completed by site coordinators, teaching artists, and school personnel.
Residency Observation Evaluation – Each residency had at least one scheduled observation by a
VSAO site coordinator to evaluate the residency and gather performance management data of
the teaching artist. Site coordinators and teaching artists completed the same standardized
survey covering important elements of an effective residency, including materials and space,
collaboration and management, and instructional techniques.
Examples of Student Work – Teaching artists and classroom teachers provided visual artwork,
stories, plays, sculptures, poems and dance sequences that resulted from their residencies.
Teacher Surveys – Surveys were administered to teachers to have a systematic way to collect
process and outcome information for program evaluation purposes. Teachers rated their
perception of their classroom’s skills and behaviors at the beginning, middle, and end of the
program (the middle observation period was omitted for shorter residencies). In addition,
several questions were asked of teachers to gain their feedback of the perceived outcomes and
impact of the program, and to gather their recommendations for improvement.
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Teacher-Completed Student Assessments – Teachers completed brief surveys about each
student participating in the AIA Residency at each time period of the evaluation. For students
without disabilities, teachers completed a validated assessment of students’ self-control,
persistence, and social competence.1 For students with disabilities, teachers completed an
abridged version of the Life Skills Assessment, a student behavioral assessment designed by a
county Board of Developmental Disabilities school that received an AIA residency in 2016-2017.
Permission was granted to adapt the Life Skills Assessment to exclusively measure student
communication, learning skills, transition skills, and social-emotional development.
Student Surveys – Students 8 to 10 years old completed validated surveys of their perceived
progress in social and emotional learning 2 at all evaluation time points. Specifically, students
responded to items measuring their self-control, persistence, mastery orientation, and
academic self-efficacy.
Teaching Artist Surveys – Teaching artists completed surveys at all applicable beginning, middle,
and end time points of their assigned AIA Residency to collect their perceptions of process and
outcome information. At the conclusion of the residency, teaching artists reported the quality
of communication with the classroom teacher, their own professional development and
increases in knowledge or skills, and challenges faced during the residency.
Administrator Survey – Administrators completed an electronic survey at the completion of the
residency. This assessed the perceived benefits and values of the AIA program for their school.
In addition, it offered administrators a chance to offer suggestions for improvement.
Student Learning Stories – AIA residency teaching artists completed student learning stories
throughout the residency. Teaching artists shared a story from the residency about the growth
of a student with a disability. Student learning stories were included to gather more qualitative
information about the experiences of students with disabilities throughout the AIA residency.

Nonequivalent Groups Evaluation Design
In addition to the evaluation methods outlined previously, Measurement Resources worked
with VSAO to continue a more rigorous, quasi-experimental evaluation design in select AIA
residency schools. The goal was to extend the 2015-2016 pilot data of academic impacts on the
AIA program. A benefit of the AIA residency design to school administrators and teaching artists
is its flexible nature, which allows the residencies to occur in a variety of school settings,
program topics, and ages. This variety becomes a challenge when trying to implement a
traditional experimental design to evaluate the program. A traditional research design would
require students to be randomly selected to participate in the research site, they would need to
receive a similar program, and a common assessment tool would need to be used across all the
sites. None of these conditions were possible for this year’s AIA evaluation.

1

Measuring Elementary School Students’ Social and Emotional Skills: Providing Educators with Tools to Measure
and Monitor Social and Emotional Skills that Lead to Academic Success. Child Trends, 2014.
2 Measuring Elementary School Students’ Social and Emotional Skills: Providing Educators with Tools to Measure
and Monitor Social and Emotional Skills that Lead to Academic Success. Child Trends, 2014.
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To overcome this challenge, a nonequivalent groups evaluation design was recommended. This
style of evaluation uses a pretest-posttest assessment with intact groups for the treatment and
control group. These groups are believed to be similar, but because it is not a true experiment,
there may be underlying factors that are influencing each group. Select schools provided
standardized student test data with the goal of examining whether the AIA program increased
the rate of learning in literacy and language arts standards.
All public schools receiving residencies were selected to participate in this academic impact
assessment. Nearby schools in each school district provided student test data as the
comparison, or control school. Columbus City Schools and Cleveland Metro School District
were asked to provide anonymous, standardized test results at the beginning, middle, and end
of the academic year to assess students’ language arts and math growth during the AIA
residency. Similar data were provided for a demographically similar control school. Students in
the AIA program were hypothesized to experience statistically different gains in language arts
skills throughout the academic year, as measured by standardized test scores, compared to
their peer grade level at a neighboring elementary school. Other data indicating AIA residency
quality and effectiveness are incorporated for interpretation.
Specialty Schools, such as County Board of Developmental Disabilities or Educational Service
Centers, have a higher percentage of students with disabilities. Therefore, standardized test
data is not available or appropriate to compare student progress in specialty schools compared
to a control school in the same design as for participating students in the public or private
schools. One specialty school receiving an AIA residency was successfully matched to a nearby
specialty school as its control school. Control school teachers completed the Life Skills
Assessment for select students at three evaluation time periods in exchange for an arts
experience delivered by the matched AIA residency school’s teaching artist. Average Life Skills
Assessment scores are compared and it is hypothesized that students in the weekly AIA
program will experience statistically different gains in Life Skills Assessments scores than the
comparison students who only receive three adapted arts experiences throughout the
academic year.

Participants
The AIA program is designed to reach the following target populations, directly and indirectly,
through residency participation.
Students with and without disabilities. Includes PreK-12 classrooms and learning environments
inclusive of those with and without disabilities, at-risk, low-income, underserved, and located in
diverse communities throughout the state. Residency sites must guarantee students with
disabilities represent at least one third of participants.
Educators and Administrators. AIA enhances teaching through formal and informal training in
the use of the arts and inclusionary practices, such as Universal Design for Learning, and
advocates for arts integration as a vehicle for bolstering student and school performance.
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Teaching Artists. These creative professionals are artists and educators who lead residencies in
their master art form. Teaching artists mentor classroom educators, increasing comfort with
the arts and integration strategies. In line with Special Education Part B requirements, VSAO
employs and advances employment of qualified people with disabilities in this program, where
possible.
Community. AIA engages parents, siblings, extended families, other school site members, and
the community as volunteers and at culminating performances, exhibits, and events. Many
more learn about the program through media coverage.
The goal of the 2016-2017 AIA residency and professional development was to focus on quality
over quantity by investing more into implementation sites and extending the program in
selected classes over additional months.
As shown in Table 1, AIA was offered in a similar number of sites, classrooms and to slightly
more students than in 2015-2016. But this year, each student received an average of six more
hours of AIA than in the 2015-2016 school year. In the 2016-2017 school year, The Ohio
Department of Education’s investment in the AIA program meant that 1,191 students received
long-term (average 82.5 hours, including planning and student contact), high-quality,
accessible, arts-integrated instruction. This represents an investment of approximately $95.05
per student. Over 124 educators, aides, administrators and teaching artists participated. AIA
served 16 residency sites, including 69 classrooms in nine school districts. Over 2,500 more
individuals are estimated to have indirectly benefited as volunteers, attendees at culminating
events, and through media coverage.
Table 1. AIA Program Outreach Performance
School Sites
Classes
Educators
Total Students
Students with Disabilities
Indirect Participants
Average Contact Hours per student
Cost per student

2014-2015
21
116
210
2,004
611 (30%)
6,453
69.6
$31.26

2015-2016
17
67
75
1,141
416 (36%)
1,631
76
$105.00

2016-2017
16
69
124
1,191
615 (52%)
2,500+
82.5
$95.05

The AIA program was administered in a variety of schools and ages of students throughout
Ohio. Figure 1 lists all the participating schools by region of the state. The majority of the
programs were in schools in the Central part of Ohio. Grades preK-12 were served, with most
residencies supporting elementary grade levels.
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Figure 1. Participating AIA Program Schools by Region of Ohio
Southeast
•Beacon School
•Hope Haven School

Central
•Bridgeway Academy
•Dramatic Impact
Theatre Camp
•ECE at FCBDD
•Forest Rose School
•Gables Elementary
School
•Huy Elementary/AG
Bell Program
•Parkmoor Elementary
School
•Starling STEAM PK-8
School

Northwest
•Adams School
•Graytown School
•Marimor School

Northeast
•Charles Mooney
Elementary School
•Day Integrated
Learning Center
•St. Rocco School

Each residency focused on its own genre of art making (music, dance, theater, and visual arts)
and teachers and teaching artists selected the content standards (math, language arts, science,
technology, social studies, and earth science) they desired to work on. The selected art genres
in 2016-2017 included dance, drama, book-making, photography, theatre, and visual art.
Language arts was the most frequently used academic content area addressed in the
residencies. Figure 2 provides examples of the variety of activities and learning that occurred in
these residencies and are quotes from the teaching artists.
Figure 2. Examples of Activities and Learning Occurring in AIA Residencies
Language Arts

Students explored multiple poems and the movement, ideas and themes that they
contained. They also drafted poems of their own in which they attempted to present what
love means to them.
• Some students learned sign language by incorporating it into dance.
• Through their knowledge of dance and art forms, students learned to evaluate
choreographies, performances and other forms of media and express their opinion on it.
• Students discovered how to explain and defend their artistic decisions using visual art
vocabulary.
Social Sciences
• Students explored elements of Classical and Folk art forms from India through dances
inspired by traditional Indian dance forms.
Math
• Students learned about geometric shapes through collages and other forms of visual art.
Social-Emotional
• Students collaborated with peers to create a work of art that addresses a complex theme.
•
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Regardless of the art form or the content area, residencies were designed to achieve desired
student results related to academic, cognitive, personal, and social outcomes prioritized by the
school. Different elements of the evaluation of the AIA program measured each of these key
outcomes.

Student Impacts
Life Skills Assessment
A goal of the AIA residency is to increase the cognitive performance of participating students.
However, participating students in some AIA residencies are not candidates for standardized
testing and are instead evaluated on more appropriate criteria that aligns to progress in
mastering life skills. Students are therefore unable to rate themselves on these criteria.
Teachers completed assessments of students in Specialty Schools, such as Board of
Developmental Disabilities or Educational Service Centers, to collect data on students’
perceived gains in a variety of life skills throughout the AIA residency. This tool was an
adaptation of the Life Skills Assessment developed and used by a participating AIA residency
site and included four subscales: Communication, Learning Skills, Transition Skills, and SocialEmotional Skills.
Results suggest Specialty School students participating in the AIA residency are showing
improvements in meaningful Life Skills outcomes throughout the residency (Figure 3).

Figure 3. Life Skills Assessment - Specialty Schools
35
27.7

30
25
20
15

17.0

15.3

18.5

30.0
26.0

17.9 17.2 18.7
10.0 8.6 10.6

10
5
0
Communication

Learning Skills
Beginning

Transition Skills
Middle

Social-Emotional Skills

End

Specialty School teachers scored students individually on the Life Skills Rubric at multiple time
points throughout the residency. Scale score totals 3 showed slight decreases from beginning to
middle of the residency, followed by a significant and meaningful 4 increase from the middle to
3

Scale score totals are summed based on subscales ratings of varying numbers of items on 4-point Likert scale: 1 =
requires hand-over-hand assistance to complete the skill; 2 = requires verbal prompts to complete the skill; 3 =
can do the skill most of the time with no prompts; 4 = independent mastery of the skill. The maximum score
possible differs for all four subscales: Communication maximum score = 28, Learning Skills maximum score = 28,
Transition Skills maximum score = 16, Social-Emotional Skills maximum score = 48.
4
A paired samples t-test was performed on the total scores for the four subscales measuring the difference from
beginning to end. Significant differences were found for all four subscales: Communication – Beginning to End
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end of the residency. The greatest magnitude of change from beginning to end of the AIA
residency was observed in the social-emotional skills subscale.
Specific results in each of the Specialty Schools are compared for each of the four Life Skills
Assessment subscales. There is no uniform starting score across Specialty Schools because each
school serves students with varying levels and types of disabilities. As shown in Figure 4,
Specialty School F students who were only assessed at the beginning and end of the residency
were rated the highest on all Life Skills Assessment subscales. The biggest increases in teacherassessed student skills throughout the year were experienced at Specialty School A and for
students at Specialty School F who were assessed at beginning, middle, and end evaluation
points. Specialty School C reported the lowest teacher ratings of student growth in three of the
four Life Skills Assessment categories (communication, learning skills, social-emotional) and
Specialty School D had the lowest teacher ratings of student growth in transition skills of any
other Specialty School participating in the 2016-2017 evaluation.

(t(301) = 4.323, p = 0.000); Learning Skills - Beginning to End (t(305) = 2.412, p = 0.016); Transition Skills –
Beginning to End (t(304) = 2.400, p = 0.017); Social-Emotional Skills - Beginning to End (t(292) = 3.592, p = 0.000).
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Figure 4. Specialty Schools Teachers’ Ratings of Students’ Life Skills Assessment Scores

Life Skills: Communication
Total Score

Life Skills: Learning Skills
Total Score
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Beginning

Life Skills: Transition Skills
Total Score

End

Life Skills: Social-Emotional
Total Score

17.0

45.0
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13.0

35.0
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9.0

25.0

7.0
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15.0
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Specialty F- Beginning, End

Specialty F- Beginning, End

Specialty F- Begin, Middle, End

Specialty F- Begin, Middle, End

12

In addition, select St. Rocco students
participating in the AIA residency were
evaluated on the Life Skills Assessment.
Only those in grades kindergarten and
younger were assessed and analyzed on
this behavioral tool. These young
students also showed statistically
significant increases in communication,
learning skills, transition skills, and socialemotional skills from the beginning to
end of their residency 5 (see Figure 5).

Social-Emotional Growth

Figure 5. Life Skills:
Public/Private C Preschool to
Kindergarten
40.0
35.0
30.0
25.0
20.0
15.0
10.0

5.0
The 2016-2017 evaluation focused
0.0
specifically on the social-emotional
Beginning
End
growth of the student throughout the
residency. It was hypothesized that
Communication
Learning Skills
students participating in the AIA
Transition Skills
Social-Emotional
residency would report social-emotional
growth throughout the residency, although such a change could not be conclusively attributed
to the AIA residency because a control group was not possible. Still, students in public or
private schools (Public/Private School B, Public/Private School C, and Public/Private School A)
rated their own social-emotional growth throughout the residency. This student survey is only
validated for third and fourth grade students, so students outside of these grade levels were
not asked to complete it. Study results suggested that the AIA Residency had little influence
over the improvements in student’s social-emotional growth as measured by this self-report
tool. Overall, students’ self-reported self-control decreased slightly throughout the residency. 6
However, persistence, mastery orientation, and academic self-efficacy showed no change
throughout the residency (Figure 6).

Students’ self-reported social-emotional growth was examined at each school. Public/Private
School A and Public/Private School C had shorter residencies, making it unfeasible to administer
a middle-of-residency student assessment. At Public/Private School B, students’ self-reported
self-control had a statistically meaningful decrease from the beginning to middle and beginning

5
Paired samples t-tests were conducted on the total scores for the four subscales measuring the difference from
beginning to end of the residency at St. Rocco. All four subscale changes from beginning to end of the residency
were statistically significant: Communication: t(61) = 7.347, p = 0.000; Learning Skills: t(61) = 7.579, p = 0.000;
Transition Skills: t(61) = 6.082, p = 0.000; Social-Emotional: t(61) = 8.157, p = 0.000.
6 Paired samples t-tests were conducted to detect significant differences between beginning, middle, and/or end
of residency on each of the four subscales of social-emotional growth. Self-control significantly decreased from
beginning to middle (t(54) = 2.161, p = .035) and from beginning to end of the AIA residency (t(86) = 2.958, p
= .004).
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Figure 6. Public and Private School Students’ Self-Reported Social-Emotional Growth

Overall - Social-Emotional
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to end of the residency. 7 Based on qualitative comments from the teaching artist and teacher,
there were challenges in the residency at Public/Private School B that may have precluded its
intended impact. Teachers commented that communication with the teaching artist from
week-to-week was minimal or not at all. One teacher stated that integration of classroom
content into the artistic dance lessons was not well-coordinated between the teaching artist
and teacher. The teaching artist also reported poor communication, but attributed it to her
7

A paired samples t-test was conducted to detect significant differences between beginning, middle, and/or end
of residency on each of the four subscales of social-emotional growth for each individual school. At Public/Private
School B, self-control significantly decreased from beginning to middle (t(54) = 2.161, p = .035) and from beginning
to end of the AIA residency (t(51) = 3.310, p = .002). No significant change in social-emotional growth scores was
detected from beginning to end of residency at Public/Private School A or Public/Private School C.
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primary point of contact’s emergency medical leave that left several substitute teachers to fill
the teacher’s place. The teaching artist reportedly felt that much of her time was spent on
coordinating logistics to set up the room, interruptions from students coming and going during
the dance sessions, and “managing the chaos generated by all the variability.” Due to these
extenuating factors, it is believed that decreases in students’ self-reported social-emotional
skills are situational and unrelated to the AIA program; participating in the program is not
believed to decrease students’ social-emotional skills. More data and ratings of students’ socialemotional skills from teachers familiar with the students are needed to evaluate the impact of
the AIA residency on students’ growth at Public/Private School B and similar Public and Private
School residencies.

Summary of Student Impacts
Students participating in the AIA program are experiencing mixed results in their socialemotional growth and similar life skills.
Participating public and private school students report no positive change over time in their
social-emotional growth, including a slight decrease in their self-reported self-control.
However, this is likely due to the challenges in the Public/Private School B residency that may
have limited the impact of the program on student growth. Also, these self-report ratings by
students had no teacher assessment for comparison to determine whether their lower scores
were a function of students’ ability to accurately complete the survey or their actual socialemotional change.
Specialty School students who were assessed by teachers, however, saw positive growth in all
four subscales of the Life Skills Assessment (communication, learning skills, transition skills, and
social-emotional skills). This shows support for continuing the AIA program in Specialty Schools,
where students with disabilities may be especially receptive to the artistically adapted
curriculum. Additional data is needed in the Public and Private School residencies to determine
whether students are experiencing meaningful gains in similar key social-emotional outcomes.
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Share the Love – Jada’s Story
*Student Learning Story provided by the school’s Teaching Artist:
During this residency the students of Charles Mooney explored the different ways in which we
love. The students were placed into groups and worked together throughout the process in
partnering, poetry creation, and image searching. One group in particular has stood out and
really showcased how to collaborate with students of all abilities.
Jada, a student who is blind, has never experienced a dance or exercise class. Upon our first
meeting, her teacher mentioned her enjoyment of singing, however was apprehensive to her
reaction to dance. Through the showcasing of hand-over-hand techniques the teachers were
asked to provide one-on-one assistance to Jada in order to guide her through the movements
of class. During the floor exercise portion of our warm up, the students are asked to lay on the
floor for crunches. I could see the difficulty in which Jada and her aid were having in getting
her to lie back on the floor in order for her to complete the exercise on her back. I gave a
suggestion of sitting behind Jada and helping guide her to the floor. The teacher took this
suggestion a step further and let Jada lay on top of her as they completed the crunches together.
Jada would sit up and reach for my hands and then lie back to the floor, smiling the whole time.
After class the teacher mentioned that she did not believe Jada was ever asked to lie backwards
except at bedtime and that she was happy to have seen Jada pushed in a new way that could
help her in other aspects of unsure movement.
Throughout the residency Jada continued to work hard and her teacher and I continued to push
her to try new movements and guidance techniques. At the end of the residency Jada was
performing on stage with her peers without the assistance of her aide. Another student, also
named Jada, worked with her and became her peer guidance for the dance. It was beautiful
to see third grade students gain compassion and understanding through peer-to-peer work in
the arts, giving Jada the freedom to perform on stage for the first time.
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Perceived Residency Quality and Effectiveness
A focus of the 2016-2017 evaluation was to examine the AIA residency factors that may lead to
students’ demonstrated academic and social-emotional outcomes. In this third year of
evaluation, evaluation activities were strengthened by designing a more robust within-subjects
quasi-experimental study that integrated quantitative and qualitative data from classroom
teachers and teaching artists to better explain changes in student outcomes. Teaching artists’
perceptions of students’ participation in integrated classroom activities and individual growth
was recorded and assessed in conjunction with the students’ outcome scores. Deeper
information about each classroom’s arts integration activities also help to define the potential
impact on literacy skills likely to be achieved throughout the year.

Classroom Teacher Perceptions
Residency Effectiveness. In Specialty Schools, teachers reported increasingly positive
perceptions about the residency’s effectiveness from beginning, to middle, to end (Figure 7).
Teachers reported witnessing significant individual growth in the students, as well as student
enthusiasm when participating in the integrated classroom activities. Teachers rated the AIA
residency as going very well and increasingly reported that they expect the students’ Life Skills
Assessment scores to improve as a result of the ongoing AIA residency activities. Also increasing
throughout the residency were other classroom or outside factors influencing the success of
the residency for students. Specialty School D teachers reported less favorable perceptions of
the effectiveness of the AIA residency compared to other Specialty Schools receiving the AIA
residency. Specialty School A and Specialty School E teachers were more likely to perceive a
highly effective AIA residency in their schools when responding to these questions.

Figure 7. Teachers' Perceived Effectiveness of the AIA
Residency in Specialty Schools
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In Public and Private Schools, classroom teacher ratings were less positive than the Specialty
Schools teachers’ ratings and more variable throughout the residency. As summarized in Figure
8, student enthusiasm when participating in the integrated classroom activities and the overall
AIA residency quality were rated quite favorably, but student growth throughout the residency
was rated neutral to slightly positive. Public and Private School teachers perceived outside
factors influencing the success of the AIA residency and had neutral attitudes that students’
standardized test scores were likely to improve because of the AIA residency activities.

Figure 8. Teachers' Perceived Effectiveness of the AIA
Residency in Public & Private Schools
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Effectiveness of the Teaching Artist. Teachers in the Specialty Schools rated the teaching artist
almost universally favorably at all three evaluation time periods. The teaching artist met
expectations, demonstrated a grasp on academic content, and communicated well with the
teacher.
Teachers in Public and Private Schools had less favorable ratings of the teaching artist. At the
end of the residency, the ratings of the teaching artist had decreased slightly compared to
perceptions at the beginning of the residency. Teacher ratings at the mid-point of the residency
only represent the teaching artist at one school, Public/Private School B, and are not
comparable to teacher attitudes from all Public and Private Schools at the other time points.
Therefore, only average teacher ratings at the beginning and end of the residency are reported.
Communication with the teaching artist remained favorable throughout the residency, but of
lesser magnitude compared to the Specialty Schools’ ratings. (See Figure 9.)
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Figure 9. Teachers’ Perceived Effectiveness of the Teaching Artist
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Teaching Artist Perceptions
Residency Effectiveness. Teaching artists rated the residency on the same metrics and schedule
as the teachers. In Specialty School residencies, teaching artists reported witnessing significant
individual growth in students (Figure 10). Overall, they rate the AIA residency as going very well
and that students were active participants in the integrated classroom activities. Attitudes were
neutral to positive that Life Skills Assessment scores could be impacted by the AIA residency

Figure 10. Teaching Artists' Perceived Effectiveness of the
Residency in Specialty Schools
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activities, and other factors influencing the success of the residency were viewed as the same
or decreasing throughout the residency.
Teaching artists in Public and Private Schools reported mostly positive perceptions of the
effectiveness of their residency at the beginning and end. Teaching artists reported significant
individual growth in students throughout the residency and enthusiastic student participation
(Figure 11). Other factors were also believed to have influenced the success of the AIA
residency for students.

Figure 11. Teaching Artists' Perceived Effectiveness of the
Residency in Public & Private Schools
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Effectiveness of the Teacher. Teaching artists in the Specialty Schools rated the teacher
universally favorably at all three evaluation time periods. The classroom teacher met
expectations, demonstrated a grasp on academic content, and communicated well with the
teaching artist (Figure 12).
Teaching artists in Public or Private Schools had favorable ratings of the teachers, though
sometimes less so than in the Specialty Schools. Perceptions of the classroom teacher at the
end of the residency were favorable overall; all teaching artists rated their classroom teachers
at 4.5 on a 5-point scale for meeting expectations, demonstrating grasp on the academic
content, and communication.
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Figure 12. Teaching Artists’ Perceived Effectiveness of the Teacher
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Summary of Perceived Residency Quality and Effectiveness
Teachers and teaching artists provided valuable information about the perceived quality and
effectiveness of the AIA residency throughout all evaluation time periods. Their perceptions
allowed the evaluation to examine the AIA residency factors that may lead to students’
demonstrated academic and social-emotional outcomes. In Specialty Schools, expectations
were met and there was good communication between teaching artists and teachers. Public
and Private School teachers and teaching artists were sometimes less favorable when rating
each other on these factors. In schools that reported lower residency quality and effectiveness,
factors sited included teachers who did not attend the residency, need for teaching artists to
address all of the students, and lack of communication between teaching artists and teachers
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Program Impacts
At completion of the residency, teachers, school administrators, and teaching artists completed
an end-of-residency survey to provide their perspective of the 2016-2017 residency, its
strengths, and opportunities for improvement. Questions varied for teachers, school
administrators, and teaching artists, but generally solicited feedback on the benefits of the arts
residency, the planning process and communication throughout the residency, and suggestions
for improving the AIA arts residency program in the future. Responses to the end-of-residency
survey are summarized in the following sections.

Teacher Impacts
Teachers8 provided several personally meaningful experiences from the residency. As
summarized in Table 2, teachers most commonly mentioned (n=18 teachers) that giving
students the opportunity to participate in new artistic and creative endeavors created a
rewarding experience. The teaching artist’s engagement and attitude towards the residency
were also personally significant to the teachers (n=15). Comments reflect that many teachers
experienced a strong sense of collaboration and shared interest between themselves and their
teaching artist. Teachers also valued the students’ enthusiasm for the program and the
perceived student growth as personally significant experiences in the residency. Specifically,
teachers said:
•
•

•

“Seeing my students’ faces when they would complete an art project and how happy
they are when they create their own art!”
“A meaningful experience from the residency was not only building a solid partnership
with the teaching artist for myself but also to see the connection between [the teaching
artist] and my students develop. I try to prepare my students to connect with other
people and I have taught them strategies to do so through art. I know that art is a very
special way to express and the residency program gave the students the support they
needed to complete a book project about themselves and their place in the community.”
“[The teaching artist] did a great job to incorporate all the kids into dancing with all
variety of music. [The teaching artist] did very well with communicating with us and also
wanted some feedback on all the kids; their likes and dislikes.”

Table 2. Teacher: Describe a personally meaningful experience from the residency.
Teacher Responses
Student Participation in New Artistic/Creative Activity
Teaching Artist Attitude and Engagement
Student Enthusiasm and Growth
Student-Student and Student-Staff Social Interaction
Music/Dance/Class Incorporation
Collaborating and Getting to Know the Teaching Artist
Involvement of students with disabilities, especially those in Specialty Schools
8

Frequency
18
15
12
7
4
4
2

Thirty-two (32) teachers from 12 unique schools participated in the end-of-residency survey.
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Similarly, when teachers responded to the best part of the residency, they discussed the
students’ enthusiasm and progress throughout the residency (n=11) as well as students
discovering new activities and talents (n=11), such as photography, yoga, or dancing. Some
teachers (n=4) noted the value of the AIA residency offering their students unique
opportunities that would otherwise never have been experienced by the students. Table 3
summarizes all teacher responses to this question.
•
•
•

“Discovering the talent of my students. Finding out it is a calming activity for one student
in particular. This is huge because other sensory activities in the past have not really
helped him feel calm.”
“Watching the students respond with excitement when learning something new. Some
students who are reserved in the classroom were more expressive in the creative space.”
“Watching my students work through small "problems" and practicing until they got
them right. Watching various ways students solved choreography challenges. Watching
some of students find ways to work with someone that they thought they couldn't work
with.”

Table 3. Teacher: What was the best part of the residency for you and why?
Teacher Responses
Discovering New Activities
Student Engagement and Progress
Student-Teaching Artist Interaction/Bonds
Student Art Involvement
Unique Opportunity
Nice Routine
Everything
Teacher-Teaching Artist Collaboration
Teaching Artist Coming in Twice a Week
Physical Activity

Frequency
11
11
7
7
4
3
1
1
1
1

Overall, teachers had a positive experience with the residency planning process and ongoing
communication with the teaching artist throughout the residency (Table 4). Twenty teachers
indicated that they felt lessons were planned collaboratively with the teaching artist, while
eight teachers valued that the teaching artists were generally prepared and responsive to the
students’ needs. Some teachers (n=4), however, felt that the teaching artist did not do an
appropriate job of collaborating or communicating with them. Although teacher experiences
with planning and communication with the teaching artist was generally positive,
improvements can be made to formalize the teacher-teaching artist collaboration so that all
teachers have a positive experience with the AIA residency.
•
•

“She was always thoroughly prepared and engaged with our students.”
“The artist got to know each one of my students individually. She helped shape her
teaching and activities through their interests.”
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•

“Having [the teaching artist] in the building daily really helped. We discussed in detail
the different projects, secondary options, and what to do if it all fell apart.”

Table 4. Teacher: Planning process and ongoing communication with the Teaching Artist

Teacher Responses
Collaborative Teaching Artist-Teacher Lesson Planning
Teaching Artist was Prepared and Responsive to Students
Lack of Teaching Artist-Teacher Collaborative Planning
Good Class/Dance Integration

Frequency
20
8
4
3

When asked for ways the residency
could be improved in the future,
“[The teaching artist] did a great job of
teachers most frequently mentioned the
teaching art basics and techniques. She
residency’s organization and length
reviewed every week what she taught in
(n=9). Four of these teachers would
prior weeks which helped students
prefer that the program be extended
understand and apply. This would be my
over a longer period of time and two
suggestion for all teaching artists. She had
wanted more frequent classes; only two
felt that the program lacked adequate
lots of visuals which also helped! Absolute
organization (Table 5). Other teachers
must!”
(n=4) identified the need for more
– Teacher
effective collaboration within the
program, both between teaching artists
and teachers as well as between teaching artists and students. Six teachers responded that the
residency needed no further improvement.
Table 5. Teacher: In what ways could the residency be improved in the future?
Teacher Responses
Program Organization and Length
Nothing
More Themes and Activities for All Students
More Teaching Artist-Teacher and Teaching Artist-Student Collaboration
Incorporate Visual Aids
Other (Review previously covered topics, Smaller space,
Smaller groups)

Frequency
9
6
5
4
4
4

Teachers were asked for other comments or suggestions and the majority (n=17) stated that
the residency had been a good experience overall. Eleven others commented that they felt
their students had benefited from the program (Table 6). Only seven reiterated problems that
they would like to see resolved in the future, particularly concerning the program’s structure,
such as extending the program length, having afternoon classes, better organization, and more
frequent classes. Seven teachers restated their appreciation for the program and indicated that
they would participate in an AIA residency in the future.
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•
•

“It was a positive and enjoyable experience for everyone.”
“Our instructor provided a wide range of knowledge and was able to give examples and
hands-on examples. This was a powerful experience for the kids.”

Table 6. Teacher: Other Comments or Suggestions

Teacher Responses
Good Experience Overall
Students Benefited from the Program
Great Teaching Artist
Will Do it Again
Residency Timing and Structure
Behavioral Challenges
Enjoyed Creative Freedom
Other (Music was well chosen, Good use of examples,
Teacher must be present for residency)

Frequency
17
11
7
7
5
2
2
3

Overall, teachers responded that the residency was a positive experience and provided valuable
impacts and experiences to their students.

School Administrator Responses
administrators9

School
mostly value the AIA residency for its benefits to students, such as giving
students the opportunity to engage with something new (n=4) and express themselves and
teaching students new outlets to deal with their emotional stress or mental issues in a unique
and creative way in the classroom (n=4). Another common response offered by administrators
was that the residency met the sensory needs of special needs students and allowed them to
learn in their own unique way. Overall, school administrators held very positive perceptions of
the benefits available to their school through the arts residency (Table 7).
•
•

9

“1) Allows students to explore healthy outlets to self-regulate/deescalate 2) Meets
sensory needs for students on the autism spectrum.”
“Provided students with a different cultural experience and self-control through dance.”

Nine (9) school administrators participated from nine schools.
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Table 7. School Administrator: What were the benefits of this arts residency for your school?
School Administrator Responses
Student Engagement/Expression
4
Taught Students New Outlets to Self-Regulate/Cope
4
Met Sensory Needs for Special Needs Students
3
Student Growth
3
Showcases Abilities of Special Needs Students
1
Students Met New People
1
Intercultural Education
1
Fostered New Program Development
1
Most school administrators (n=6) believe the AIA Program positively impacted their students’
learning goals and school improvement goals (Table 8). Three administrators mentioned that
the program furthered classroom skill targets and others felt the program taught students
social skills and self-control. Other evidence offered by administrators of a positive impact was
that the program enabled students to express themselves and that the program improved the
overall culture of the school. Overall, school administrators saw a positive impact of the
program on the school and its students.
•

•

“Absolutely! The objective is to provide opportunities for students with behavioral and
emotional needs the skills to interact and communicate in society. We also look to
provide opportunity for students to find their inner genius and run with it. Integrating 3D
art, yoga, farming and drawing such as [the teaching artist] did make those
opportunities happen.”
“The Adaptation, Integration and the Arts program absolutely impacted our students'
learning goals. Our staff had the ability to sit down prior to the start of class and outline
goals and standards they would like to work on within the program. [The teaching artist]
integrated the standards and learning targets within the classes.”

Table 8. School Administrator: AIA program positively impacted students' learning goals
School Administrator Responses
Frequency
Yes
6
Furthered Classroom Skill Targets
3
Teaches Social Skills and Self-Control
3
Don't Know
2
Enabled Artistic Expression
2
Improved School Culture
1
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All responding school administrators
would recommend the AIA residency
100%
program to other sites. They would
One hundred percent of administrators who
recommend the program because it
responded to the survey would recommend
encourages student growth, allows
classrooms to step outside of the
the AIA program to other schools.
standards-based curriculum to
incorporate the arts, and gives students
the opportunity to express themselves in a unique way. Table 9 summarizes the reasons school
administrators would recommend the residency to another site.
Table 9. School Administrator: Reason for Recommendation
School Administrator Responses
Overall Positive Impact
Incorporated Art into Curriculum
Teaches Special Needs Students the Value of Music
Program Showcases Student Abilities
Encourages Student Growth
Want School-wide Residency

Frequency
2
2
1
1
1
1

When asked how VSA Ohio can improve
the arts residency program, few
recommendations were provided.
School administrators’ suggestions
included offering more intensive services
for the students, having the students
– School Administrator
learn to play instruments, and expanding
the program school-wide. Overall, school
administrators viewed the residency as a
positive experience with good support from VSA Ohio and the teaching artist (Table 10).
“The program was an excellent way for our
students to express and grow his or her own
capabilities physically, mentally, and
socially”

•
•

“So far, I would give this program an A so I don't see any way to improve.”
“I would like to expand the program next year with more intensive services.”

Table 10. School Administrator: How can VSA Ohio improve the AIA arts residency program?
School Administrator Responses
Nothing
More intensive services
More instruments
Expand the program school-wide

Frequency
3
1
1
1
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Teaching Artist Impacts
artists 10

Teaching
most often reported increasing their own knowledge and skills as a result of
the 2016-2017 residency by acquiring new skills (n=9) and learning to create a curriculum
tailored to the specific needs and interests of their class (n=6). Three artists also credit the
residency as having helped them find new ways to connect with special needs students, and
thus more effectively teach the adapted curriculum (Table 11).
•
•
•

“I have definitely increased my abilities to accommodate students learning styles. I
appreciate now the pace and speed at which each student learns.”
“I have realized the importance of non-verbal cues and started to utilize much of
[another teaching artist’s] advice in other classes.”
“I've learned to be more understanding to mentally challenging behaviors. How to help
individuals express their emotions and feelings with visual art.”

Table 11. Teaching Artist: Increased your own knowledge and skills
Teaching Artist Responses
Acquired New Skills
Create a Class-Tailored Curriculum
Greater Observation Skills
Learned How to Incorporate New Art Forms into Classroom
New Ways to Connect with Special Needs Students

Frequency
9
6
3
3
3

Teaching artists (n=6) found personal meaning in having the opportunity to connect with
students. Similarly, teaching artists (n=5) reported that getting the chance to watch their
students’ progress was meaningful and others (n=3) discussed the value of empowering
children to express themselves (Table 12). All of the teaching artist responses indicate they
were deeply invested in their students and their success, and in general found the opportunity
to work with them rewarding.
•

•

10

“I found my relationship with many of the students meaningful. I feel I was able to
connect, and I was in-turn inspired by their creativity and open minds. Many of the
students had never been introduced to the different projects or artistry I offered, so to be
a part of their curiosity and discussions felt very fulfilling.”
“The students that were so proud of their work and fellow students’ work. I had an art
show for these students and the excitement in the room from the students and the
parents was very rewarding. The kids talked about their own pieces but they also
commented on other students’ work. I heard several explain how they had to make the
pieces, what media they used, what artist we studied. It was very rewarding for me.”

Eleven (11) teaching artists completed the end-of-residency survey, representing 12 AIA residency schools.
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Table 12. Teaching Artist: Personally meaningful about this residency experience
Teaching Artist Responses
Frequency
Connecting with Students
6
Seeing Students' Progress
5
Enabling Children to Express Themselves
3
Connecting with the Community
2
Teacher Collaboration
1
Everything
1
Table 13 summarizes the challenges
teaching artists reported facing most
often and whether they felt that they
had the support they needed to
overcome them. The most common
difficulty artists encountered was
learning to manage students’ behavioral
issues (n=6). Other teaching artists (n=3)
reported the lack of teacher
engagement as problematic in their
residency. Positively, 10 of the 11
teaching artists felt adequately
supported, suggesting that the teaching
artists generally feel that they are
equipped with the resources necessary
to handle difficulties in the AIA
residency.

“The biggest challenge during my residency
was the youngest group, grades K-2. In the
beginning of the residency I was not familiar
with the different behaviors in the students
and their triggers, and some of the students
had trouble maintaining a full Art class.
Staying focused and getting along with the
other students was a struggle. The teachers
were very helpful in navigating the class
and in the end, we worked together to
teach Art in small groups where they could
hold better focus and hold a calmer
environment.”
– Laura, Teaching Artist

Table 13. Teaching Artist: Challenges faced during residency, resolution, and needed support
Teaching Artist Responses
Frequency
Behavioral Issues
6
Lack of Teacher Engagement
3
No Challenges
2
Other
3
Ensuring all Students Can Participate in Art
1
As summarized in Table 14, teaching artists most frequently credit VSA Ohio, the Ohio
Department of Education, and the Kennedy Center through community outreach events, such
as a final performance (n=7), listing the funders on printed materials distributed by the school
(n=7), and through staff communication (n=2).
•

“Throughout the residency the head teacher on staff used social media to credit VSA and
the work the students were doing. She posted pictures to Facebook and tweeted several
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•

times a week recognizing the collaboration. There was also a special thanks to VSA in
the program at the final performance.”
“Started out with a letter to introduce me as the resident and also explained about VSA
Ohio. I reminded teachers how I became their artist, by a grant through Ohio
Department of Education and VSA Ohio. At the art show I was able to explain to some
parents about the grant that was offered to the school so I could be there and teach
their children.”

Table 14. Teaching Artist: Credits to VSA Ohio, ODE, and/or the Kennedy Center
Teaching Artist Responses
Credited at Community Outreach Events
Listed on Printed Materials
Staff Communication
Through Social Media
Through the School Website
During School Tours

Frequency
7
7
2
1
1
1

Teaching artists provided additional comments or suggestions about the AIA residency. As
summarized in Table 15, six teaching artists described the residency as a good experience and
included that they plan to participate as a teaching artist in future years. The most common
suggestion for improvement (n=4) was to change the timing of the residency by making the
program weekly or extending the residency year-round. Teaching artists value that they
witnessed students benefit from the program and reported an overall favorable experience at
their residency site.
•
•

“Thanks again for providing the freedom to work creatively with my students!”
“It was a great learning experience that I will apply to many more classes in the future.
Many thanks to VSA Ohio for giving me this opportunity to teach and learn.”

Table 15. Teaching Artist: Other Comments or Suggestions
Teaching Artist Responses
Good Experience/Will Do It Again
Extend Residency/Change Timing
Students Benefited from the Program
Enjoyed Creative Freedom
VSA Support Appreciated
Enjoyed residency site
Faced some behavioral challenges
Too many classes

Frequency
6
4
2
1
1
1
1
1

30

Summary of Overall Program Impacts
Teachers, school administrators, and teaching artists all reported favorable experiences with
the 2016-2017 AIA residencies. Many derived personal meaning from the residency through the
students’ growth and engagement with the adapted curriculum. Most teachers describe a good
planning process and collaboration with the teaching artist and school administrators perceive
value to their students’ growth and experiences. Suggestions to improve the residencies often
focused on expanding the residency for a longer period of time and reorganizing the residency
to better meet the needs of teachers and students.

“The nature of this residency was self-directed, which was really useful in working
with the transition Pre-K population. It was incredibly valuable to create an open
space, see the kinds of choices the children made, and respond to that, instead of
trying to implement a strict lesson plan. This allowed original “games” or
interactions to develop, and I was able to see children become relaxed and
familiar with their surroundings once they discovered what to expect. It is
remarkable to recognize children who were once apprehensive and upset to be in
the studio grow calm and interested in the space. Photography and video
documentation were central to the residency. The video has helped document the
many stories and significant moments that took place in the studio. The short
videos I have developed will be useful as [the other teaching artist] and I plan
next year’s residency, and more importantly, the videos are a resource for
teachers and future presentations. [The other teaching artist’s] photography
beautifully captures the essence of the children and their experiences; a curated
collection of her photos was displayed at our off-site event at Urban Arts Space.
Hosting “The Art of Listening” was an incredible opportunity to share the
happenings of our residency to the greater community”
– Teaching Artist
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Nonequivalent Groups Evaluation Design
In this third year of the evaluation, a quasi-experimental design called a nonequivalent groups
design was utilized to test the impact of the AIA program on students’ language arts
development. In the 2014-2015 AIA residency evaluation, a single-case design was chosen to
compare the rate of change in reading fluency scores before the AIA program and after the AIA
program. There was some evidence that the AIA residency accelerated the rate of learning in
literacy scores. However, because all students received the intervention at the same time it was
not possible to rule out other factors that may have contributed to this increased rate of
learning.
In the 2015-2016 evaluation year, a nonequivalent groups design was piloted. The
nonequivalent groups design uses a pretest-posttest assessment with intact groups for the
treatment and control group. These groups are believed to be similar, but because it is not a
true experiment with random sampling, there may be underlying factors that influence each
group. Still, conclusions can be drawn between groups and this design was chosen to remediate
the previous year’s study limitations of being unable to rule out other factors that may have
contributed to higher reading scores. Overall, the pilot results suggested that participating in
the AIA residency helped some students increase their language arts learning at a greater pace.
Qualitative data from the teaching artists generally supported the overall student test data
trends.
In the current 2016-2017 evaluation, the goal was again to see if the AIA program increased the
rate of learning in language arts standards during the AIA residency. However, only two public
and private schools receiving AIA residencies provided the required data to make this
comparison. Therefore, qualitative data about residency quality and effectiveness will be
incorporated to help interpret changes in AIA residency and comparison school student data.
Each school was matched with a similar school in their district not participating in the AIA
program. Two AIA program schools and comparison schools supplied individual, de-identified
student standardized test data in literacy and language arts for multiple timepoints throughout
the academic year. Table 1 summarizes the number of students, the standardized test, and
timepoints provided for each AIA residency school and its comparison school.
Table 1. Summary of AIA Residency School and Comparison School Student Data
Public/Private School A
Control School
Public/Private School B
Control School

N

87
274
136
142

Grades

3rd & 4th
3rd & 4th
3rd & 4th
3rd & 4th

Test

MAP Reading
MAP Reading
MAP Reading
MAP Reading

Fall Winter Spring
X
X
X
X

X
X
X
X

X
X
X
X
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Student Impacts on Standardized Test
Based on the standardized reading scores of more than 220 students receiving the AIA
residency, there is no evidence that the AIA residency accelerated the rate of learning in
language arts scores. As shown in Figure 1, average MAP reading scores for Public/Private
School A and Public/Private School B did not demonstrate higher gains throughout the
academic year than their comparison schools.
AIA residency students at Public/Private School B did not show growth compared to the control
school, which was expected given the documented challenges in that residency during 20162017. The AIA residency at Public/Private School A, however, was rated more favorably by the
teaching artist, teachers, and administrators. MAP reading scores showed no greater
improvement for participating Public/Private School A students than control school students,
implying that even a favorable residency that engages students in enriching, adapted content
may not directly impact students’ standardized test scores. Indeed, Public/Private School A
teachers reported neutral expectations that students’ standardized test scores would improve
based on the AIA residency activities.
Figure 1. Standardized Test Scores in Language Arts and Reading

Average MAP Reading
Scores
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In future evaluations, an a priori link between the AIA residency content and cognitive gains, as
measured by standardized language arts tests, would need to be established to justify
expectations of significant group differences in MAP reading scores for AIA residency students.
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Student Impacts in Specialty Schools
It was also examined whether Life Skills Rubric ratings of the students receiving the AIA
residency (Specialty School E) increase at a meaningfully higher rate compared to students who
did not receive the AIA residency (School of Hope – control site). Although the sample sizes are
prohibitively small to make strong conclusions, there is evidence that the AIA residency
students have higher ratings on the Life Skills Assessment than the control school students. The
most notable change is in Social-Emotional skills, when AIA residency teachers reported
meaningful gains in students’ scores during the latter half of the residency compared to the
control school students.
Figure 14. Student Impacts in AIA Residency School vs. Control School
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Residency Observation Evaluations
Each residency had at least one scheduled observation by a VSAO site coordinator to evaluate
the residency and gather performance management data of the teaching artist. Site
coordinators and teaching artists completed a standardized survey covering important
elements of an effective residency, including materials and space, collaboration and
management, and instructional techniques. Complete data tables are included in Appendix A.

Materials and Space
VSAO site coordinators and teaching artists rated the materials and space of the residency quite
positively. As shown in Figure 15, mean scores by VSAO site coordinators were above 4.0 on a
5-point scale for residencies in both Specialty Schools and Public and Private Schools. Public and
Private School teaching artists rated the materials and space lower, but still neutral or slightly
positively.

5

Figure 15. Residency
Observation: Materials &
Space 4.67
4.53

4.52

4

3.58

3

2

1

Specialty Schools

Public & Private Schools

VSAO Site Coordinator Ratings
Teaching Artist Ratings

Site coordinators and teaching artists
included evidence or examples of their
ratings. Five individuals discussed poor
lighting or sound issues with respect to the
space they were in. Several of these
discussed the challenges that came with
using large communal spaces, such as
cafeterias or gymnasiums, as these spaces
were often poorly suited for the needs of
the residency. Three individuals noted that
the space they worked in was exploration
oriented, which benefited the students.
Some coordinators and teaching artists
(n=4) reported the positive use of audiovisual equipment, such as music and videos,
as well as props.

Collaboration and Management
Collaboration and management ratings were also quite positive. VSAO site coordinators rated
the teaching artist’s collaboration with the classroom teachers and classroom management as
slightly higher in Specialty Schools compared to Public and Private Schools residencies, though
the average ratings for both were positive and exceeded 4.0 on the 5-point scale (Figure 16).
Teaching artists rated themselves nearly uniformly positive, on average, on their collaboration
and management, although Public and Private School teaching artists scored communicating
with the teachers before, during, and after the residency the lowest, with a mean score of 3.33
out of 5.0.

35

Figure 16. Residency
Observation: Collaboration &
Management
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When providing evidence of collaboration
and management, a combined 13 site
coordinators and teaching artists cited that
engaged teachers greatly influenced the
success of the residency, especially when
the teachers were engaged with the
students and teaching artists. Other
individuals (n=4) mentioned how the
lessons were developed cooperatively
between the teachers and teaching artists.
Two respondents mentioned poor student
behavior and one respondent described
seeing insufficient information being
shared, but the overall evidence in the
quantitative ratings and qualitative remarks
supports the residencies being executed
with high collaboration and classroom
management.

Instructional Techniques
VSAO site coordinators and teaching artists also viewed the instructional techniques of the
residency as quite favorable. All average scores exceeded 4.0 on the 5-point scale and there
were no meaningful differences between ratings in Specialty Schools compared to Public and
Private Schools (Figure 17).

Figure 17. Residency
Observation: Instructional
Techniques
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Site coordinators and teaching artists (n=7)
cited evidence of how repetition was used
well by instructors to explain a lesson in a
new, different, or more effective way.
Another common example (n=4) of positive
instructional techniques included the
teaching artist modeling the course based
on the needs of the class and individual
students. Two teaching artists reflected on
their own residency and opportunities for
improvement by recommending they need
to be better prepared. Additional themes
included timing and structure issues (n=3)
and difficulty maintaining the attention of
students (n=2).

VSAO Site Coordinator Ratings
Teaching Artist Ratings
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General Comments
Teaching Artists’ General Comments. Teaching artists report valuing their experience with the
residency overall. As summarized in Table 17, teaching artists discussed that the residency was
a positive experience and there were positive relationships being formed with the students and
teachers. Two teaching artists reported feeling overwhelmed or unsure of their responsibilities.
Table 17. General Comments of Teaching Artists
Teaching Artist Responses
Positive Experience
Positive Student-Teaching Artist relationship
Positive Teacher-Teaching Artist relationships
Challenging but good experience
Good planning/programming
Overwhelmed and Lack of Clarity

Frequency
8
5
5
4
3
2

VSAO Site Coordinators’ General Comments. Site coordinators valued that the residency
offered interaction opportunities for students and staff (n=6) and perceived the residency to
enhance student development (n=6) (Table 18). Two individuals offered suggestions for future
residency programs, including the usage of name tags and limiting the workshop to a single
grade.
Table 18. General Comments of VSAO Site Coordinators
VSAO Site Coordinator Responses
Valuable Interaction for Students and Staff
Enhances Student Development
Valuable Professional Development
Use Name Tags (suggestion)
Limit the Workshop to One Grade (suggestion)

Frequency
6
6
2
1
1

AIA Residency Sites with Recommended Improvement. Select AIA residency sites articulated
action steps at the conclusion of the Residency Observation Evaluation. Example improvement
language from Site Coordinators and Teaching Artists include:
•
•
•
•
•

I am overwhelmed by the number of classes I need to accommodate, and finding time to
plan and meet is a challenge.
May need additional directions.
Would like to see TA engage with more students and comment on their artwork.
Behavior management/tough class. Set up boundaries in the space. Groups/boxes?
Streamline info. Friday PM = challenge.
Find time for brief meeting, to which teacher will bring content objectives for the next
few weeks.
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•
•
•

As a dance teacher, I feel totally confident working with the students. I am a little
unclear/overwhelmed by what exactly I am responsible for regarding scheduling,
evaluating, and general communication with the teachers and administrators.
Needs to clearly outline expectations and activities for the day.
Teacher was in another meeting - hard to regain control when she returned.

Teaching artists come from a wide variety of backgrounds with difference experience levels as
teaching artists and with the AIA program. This feedback was primarily given to teaching artists
who were new to the program and generally needed more recommendations for improvement.

Qualities of a Good Residency
Residency sites in the 2016-2017 AIA program were examined for quality based on several
criteria: residency quality and effectiveness items rated by teachers and teaching artists;
average Residency Observation Evaluation ratings from site coordinators and teaching artists;
student impacts on social-emotional growth and Life Skills growth; and qualitative responses
from teachers, teaching artists, VSAO site coordinators, and school administrators.
Based on a review of these criteria, Specialty School A and Specialty School E are the Specialty
Schools that show the most evidence of having a very favorable residency experience for
teachers, teaching artists, and in demonstrated student gains. Of the Public and Private Schools,
Public/Private School A also had a more positive residency experience, though student gains in
social-emotional skills were not supported. The following qualitative themes from these
schools’ end of residency surveys and residency quality and effectiveness ratings illuminate the
qualities of a good residency:
•
•
•
•
•
•
•

Engaged teachers and teachers’ aides that participate with the children; encourage
children and keep them focused
Clear communication between teaching artists and school administration/teachers on
class structure, content, and technology needs
Feedback between teachers and teaching artists on what is working well and what is not
Smaller groups for more focused and intimate learning
Incorporation of academic content into arts curriculum
Greater diversity of activities
Between the teacher and teaching artist, develop strategies to face behavioral issues
and maintain class engagement in the program
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Recommendations and Conclusion
The results of the 2016-2017 AIA residency evaluation support that this arts residency program
is a highly valued program by teachers, teaching artists, and administrators. Teachers and
teaching artists perceived significant student growth and engagement throughout the
residency. Teachers’ ratings of students in Specialty Schools showed meaningful gains on the
Life Skills Assessment from the beginning to end of the residency, especially in the students’
social-emotional skills. In Public and Private Schools, positive impacts on social-emotional skills
could not be quantified. Individual schools experienced meaningful differences throughout the
residency that help to inform the elements of a successful residency, such as engagement with
teachers, clear communication, feedback, and planning between teaching artists and teachers,
and smaller student group size. There are mixed results that participating in an AIA residency
directly increased the rate of learning when compared to similar schools in the district, though
the sample size of two AIA residency schools limits the generalizability these results.
The following recommendations are suggested for continuous improvement and future
program evaluation.
1. Leverage specific qualities of a good residency to increase the AIA program’s impact in
more schools. The 2016-2017 residency was designed to illuminate the qualities of a
good residency that may be driving positive student outcomes. Communication,
planning, and feedback between teaching artists and teachers supports a good
residency. Similarly, encouraging the teachers and teachers’ aides to be engaged
participants in the AIA residency and to encourage the students was viewed as
important to the residency’s success. Formalizing these principles in teaching artist
trainings may expand the number of residencies who are reporting favorable outcomes
and increased student gains.
2. Continue partnering with Specialty Schools. Teachers and teaching artists in Specialty
Schools often reported more favorable perceptions of residency quality and
effectiveness than those teachers and teaching artists in Public and Private Schools.
Students with disabilities in these schools also showed growth on the Life Skills
Assessment, perhaps at a greater rate than the control site (though the small sample
size limits the generalizability of that comparison). The results of the 2016-2017 AIA
program evaluation suggest AIA residencies may be a natural fit in Specialty Schools to
impact student growth and engagement with adapted curriculum.
3. Provide additional VSAO support or resources to AIA residencies facing challenges. AIA
residency sites with poorer teacher perceptions, teaching artist perceptions, and/or
student outcomes often experienced a logistical challenge, such as poor communication
channels between teachers and teaching artists, inappropriately large space to conduct
the artistic lesson, and large student group sizes. The 2016-2017 evaluation allowed
many different time points for teachers, teaching artists, and VSAO site coordinators to
provide feedback about the residency’s progression. However, most of these data were
not collected in a way that enabled timely feedback for discussion and course
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correction. There may have been missed opportunities for teaching artists to
collaborate with teachers in a way that produced greater student outcomes. It is
recommended that additional feedback and communication checkpoints be scheduled
into future AIA residencies and provided to teaching artists to provide real-time
guidance that may improve the quality of the residency and overall program impact.
Focusing on the above-mentioned recommendations may further increase the impact of the
AIA program. Building on successful best practices will allow VSAO to create better processes
and systems to increase the scalability of the AIA program and with greater impact to even
more students.
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Engagement through Dance – Addison’s Story
*Student Learning Story provided by Specialty School C’s Teaching Artist:
My story will be about Addison. Addison has significant autism. It has impaired her ability to
effectively speak or communicate and, as is common with autism, she has a rather high
sensitivity to changes and sound.
When I first began working with her class, she moved as far away from the music and me as she
could and did not engage in the class. As time went along, I encouraged her to join in and she
began to move further forward and to watch her peers as they danced. Later she would seem
to try to sing or vocalize phrases of the music, try some of the dance moves, and would stand
next to the table where the music speaker was near to me. By the end of our time together,
she was singing, standing in the front most often, and would at times hold my hand and dance
with me. It was wonderful to watch her progress in this way. Goals included having all the
children learn some basic dance moves and principles, which she did in her own way. Another
goal was for the children to engage with me and with their peers, which Addison did as well.
Dance class also helped her vocalizations as she sang with the music, did some ASL in one of
our songs, and she would even say the steps along with me.
I was thrilled to see how this class touched many of the children, but Addison stood out to me
as a perfect example of how wonderful this program truly is for children with disabilities. Thank
you for the honor of being a small part of this program!
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Appendix A
Residency Observation Evaluations Data Tables
Table A1. Materials and Space
VSAO Site Coordinator Ratings
Specialty
Public &
Schools
Private Schools
Mean
SD
Mean
SD
Room set up is conducive to
learning
Room set up conducive to
minimal transition time
Provides options for
adaptive/alternative versions of
tools and materials
All students can see, hear, access
Teaching Artist and materials

Overall

Teaching Artist Ratings
Specialty
Public &
Schools
Private Schools
Mean
SD
Mean
SD

4.31

0.92

4.33

0.75

4.47

0.92

3.33

0.75

4.75

0.64

5.00

0.82

4.40

0.64

4.33

0.82

4.64

0.51

4.33

1.21

4.50

0.51

3.00

1.21

4.77

0.44

5.00

1.03

4.73

0.44

3.67

1.03

4.53

0.61

4.67

0.72

4.52

0.61

3.58

0.72

Table A2. Collaboration and Management
VSAO Site Coordinator Ratings
Specialty
Public &
Schools
Private
Schools
Mean
SD
Mean
SD
Exhibits camaraderie with
classroom teacher/s
Teachers and paraprofessionals are
engaged
Communicates with teacher/s,
before, during, and after residency
about what is needed for success
Aligns behavior strategies with
teacher/classroom
Provides specific mechanisms to
redirect students
Establishes and enforces behavior
expectations
Students are generally wellbehaved
Gives students methods to ask for
help, breaks, space
Students are engaged and
enthusiastic

Overall

Teaching Artist Ratings
Specialty
Public &
Schools
Private
Schools
Mean
SD
Mean
SD

4.75

0.42

4.00

0.55

4.80

0.42

5.00

0.55

4.85

0.36

4.67

0.41

4.87

0.36

5.00

0.41

4.64

0.43

3.67

1.38

4.87

0.43

3.33

1.38

4.45

0.58

3.67

1.17

4.71

0.58

4.00

1.17

4.38

0.70

4.33

0.55

4.27

0.70

4.67

0.55

4.18

0.69

4.83

0.42

4.43

0.69

4.67

0.42

4.36

0.82

4.33

1.03

4.13

0.82

4.33

1.03

4.40

0.58

4.33

0.55

4.38

0.58

4.67

0.55

4.45

0.51

4.00

0.55

4.50

0.51

5.00

0.55

4.56

0.42

4.20

0.48

4.55

0.42

4.52

0.48
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Table A3. Instructional Techniques
VSAO Site Coordinator Ratings
Specialty
Public &
Schools
Private Schools
Mean
SD
Mean
SD
Teaching Artist has clear start to
lesson; reviews last week and
expectations for this week
Universal Design for Learning
(UDL) strategies in use
Arts-Integration strategies in use
Residency addressing content
standards
Provides opportunities for
questions and responses
Uses multiple modalities to give
instructions
Establishes routines and
sequences that are
understandable and helpful
Checks for student understanding
and progress
Breaks down and scaffolds
activities to allow students
processing and mastery time
Varies instruction and
participation modes – individual,
small group, full class
Excites students by connecting to
their backgrounds and/or
imagination
Teaching Artist clearly closes
session with recap and plans for
next session

Overall

Teaching Artist Ratings
Specialty
Public &
Schools
Private Schools
Mean
SD
Mean
SD

4.00

0.74

4.00

0.82

4.46

0.74

4.67

0.82

4.67

0.58

4.00

0.75

4.23

0.58

3.67

0.75

4.58
4.45

0.58
0.58

4.67
4.33

0.41
0.55

4.43
4.43

0.58
0.58

5.00
4.67

0.41
0.55

4.55

0.64

4.33

0.82

4.21

0.64

4.33

0.82

4.50

0.81

4.00

1.14

4.23

0.81

3.00

1.14

4.42

0.58

4.67

0.41

4.43

0.58

5.00

0.41

4.45

0.51

4.00

0.84

4.50

0.51

5.00

0.84

4.32

0.68

4.33

0.52

4.54

0.68

5.00

0.52

4.36

0.64

4.33

0.84

4.31

0.64

4.67

0.84

4.36

0.58

4.00

0.82

4.38

0.58

4.67

0.82

3.83

0.79

4.00

1.03

4.08

0.79

2.67

1.03

4.38

0.42

4.22

0.32

4.36

0.42

4.40

0.32
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