
  

 

Adaptation, 

Integration and the 

Arts (AIA) 
2014-2015 Evaluation 

The results of an independent evaluation of the 

Adaptation, Integration and the Arts program 

administered by VSA Ohio.  The evaluation 

examines how the AIA program is impacting 

students and teachers and how it can improve.  

 
 

                                                                                      

                                                               

“The students' Measures of Academic Progress 

(MAP) scores steadily increased throughout 

the school year as a result of their 

participation in the Arts Residency Program.  

The program also served to boost students' 

confidence levels regarding their academic 

performance. This was in stark contrast to 

where their confidence levels were before the 

program began.  Classroom teachers also 

increased their confidence levels in meeting 

the academic needs of their students as a 

result of their active participation in the 

program.” – School Administrator on the 

Impacts of the AIA Residency 

Research Conducted By: 

Sheri Chaney Jones 

Measurement Resources Company 

With Support From:  

  

 

 



 1 

Contents 
Executive Summary ....................................................................................................................................... 2 

Introduction .................................................................................................................................................. 4 

Participants ................................................................................................................................................... 5 

Evaluation Method ....................................................................................................................................... 7 

Multiple Baseline Single-Case Research Design ........................................................................................ 7 

Impact on Students ....................................................................................................................................... 8 

Academic. ................................................................................................................................................ 12 

Cognitive. ................................................................................................................................................ 13 

Personal. .................................................................................................................................................. 14 

Social. ...................................................................................................................................................... 14 

Impact on Teachers ..................................................................................................................................... 14 

Satisfaction and Process Evaluation ........................................................................................................... 18 

Pilot Multiple Baseline Single-Case Research Design ................................................................................. 19 

Recommendations and Conclusion ............................................................................................................ 20 

 

  



 2 

AIA 2014-2015 EVALUATION 

Executive Summary 
VSA Ohio’s Adaptation, Integration and the Arts (AIA) program is designed to achieve three 
primary objectives through arts-integrated classroom residencies and professional 
development opportunities for educators and teaching artists. Objectives support learning and 
achievement for the whole child, and directly align with several Ohio State Performance Plan 
indicators. The program strives to increase achievement levels of children with and without 
disabilities; better prepare children with and without disabilities for life, work, and post-
secondary reduction; and better prepare educators to support learning and inclusion for 
students with and without disabilities. 
 
The results of an independent evaluation of the AIA 
program demonstrate that the program is achieving many 
of its desired goals by producing positive and meaningful 
impacts to both students and educators.  Evaluation 
results reveal that 100 percent of administrators of schools 
with AIA programs surveyed believed that the residency is 
impacting students and learning.  Survey data reveal that 
teachers observed meaningful change in many of students’ 
academic, creative, personal, and social outcomes.  The 
AIA program was least effective at changing students’ 
behavior in the classroom. 
 
The AIA program is also producing valuable impact in 
teachers and teaching artists.  After the residency, the 
majority of teachers report an increased knowledge of 
incorporating art strategies to enhance learning.  Teacher 
artists also grew as educators and learned more skills on 
how to adapt programming to children with disabilities 
and other special needs. Teachers were less likely to report 
that the residency engaged their readiness to plan lessons 
and use strategies for all types of learning and to increase 
their skills in applying curriculum frameworks. 
 
This was the first year a quasi-experimental design on the 
academic impacts of the AIA program was conducted.   
More than 90 third-graders were included in a pilot study 
to examine how AIA impacted reading fluency.  Results 
demonstrated the students experienced a faster rate of 

QUICK FACTS 

2,004 

In the 2014-2015 school year 2,004 Ohio 

students were impacted by the AIA 

Program.  Thirty percent of those 

students were children with disabilities. 

100% 

All school administrators with an AIA 

program in their schools agreed that 

the program impacts student learning. 

8 in 10 

More than eight in ten teachers agreed 

that the AIA program increases student 

creativity and appreciation of art. 

18% 

During the AIA program, students 

experienced an 18% increase in rate of 

growth in their reading fluency scores 

compared to the rate of growth before 

the residency. 
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growth in reading fluency per week during the AIA program compared to the rate of growth 
prior to the AIA program.  More research needs to be conducted to ensure that this change was 
not due to other factors.  Limitations and improvement of the pilot are suggested. 
 
The report contains full details of the evaluation study and concludes with data-driven 
recommendations on how VSA Ohio can improve the AIA program to deliver even greater 
impact to Ohio’s students and teachers.   
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Introduction 
VSA Ohio (VSAO) is the state organization on arts and disability. Their mission is to empower 
people with disabilities, creatively and inclusively, through the arts. VSA Ohio is a community 
that connects inspired artists with their passion, service providers with resources, and all 
citizens with creative opportunities.  VSA Ohio brings art and inspiration to galleries, classrooms 
and other community settings across the State of Ohio.  
 
VSA Ohio began the Adaptation, Integration and the Arts (AIA) program in 2003. Since the initial 
five schools were served, AIA has grown in scope, funding, effectiveness, efficiency and equity. 
In the program’s history, AIA has served over 10,000 students and 1,200 educators in 119 
schools. AIA achieves three primary objectives through arts-integrated classroom residencies 
and professional development opportunities for educators and teaching artists. Objectives 
support learning and achievement for the whole child, and directly align with several Ohio State 
Performance Plan indicators. 

1. Children with and without disabilities will increase achievement levels. 
2. Children with and without disabilities will be better prepared for life, work, and post-

secondary education. 
3. General, special, and arts educators will be better prepared to support learning and 

inclusion for students with and without disabilities. 
 
The AIA program is fully inclusive, accessible, and supports a complete education for all 
learners. It prioritizes student achievement, preparedness for life, critical thinking skills, 
innovation, high-quality teaching, community engagement, and accountability. The AIA arts-
integration program utilizes arts integration, Universal Design for Learning, and educator 
collaboration. These provide equal learning opportunities and benefits for general and special 
education students of all ages and diversities across Ohio. 
 
In 2014-2015 residencies and professional development were designed to emphasize quality 
and depth over quantity.  The focus was to encourage school sites to host longer sessions, 
beginning earlier in the fall and continuing throughout the year, when possible. Research shows 
that positive arts outcomes are strongest when they are longer-term experiences. VSAO 
extended AIA residencies to allow time for teaching artists and educators to delve into outcome 
identification, planning, implementation, and evaluation. AIA has long emphasized results, over 
compliance, offering school sites and participants exceptional flexibility in content and 
scheduling.  
 
VSA Ohio’s Adaptation, Integration and the Arts program meets the education and enrichment 
needs of students and educators alike. Residencies are designed to level the playing field, 
prioritize literacy and math, reach underserved geographic areas, and are weighted toward 
elementary schools. Professional development sessions give special, general, and art educators 
tools to meet the needs of diverse learners. 
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Evaluation and continous improvement is a priority to the AIA program.  The AIA program has 
been evaluated for the past six years.  Each year the recommendations from the evaluator has 
refined program administration for efficiency, effectiveness, and quality. Evaluation results 
consistently show that both teachers and students enjoy the AIA program and it is enriching the 
lives of the participants. 
 
The arts and arts education are a holistic approach to improving Ohio’s State Performance Plan 
indicators for individuals, classrooms, and school sites. Statewide data are not available due to 
the AIA’s annual reach (about 23 schools). However, the experiences, outcomes, and 
information collected show a solid case for an arts-integrated pedagogy to improve learning 
and teaching in Ohio, particularly for students with disabilities and gifted students.  
 
The evaluation efforts conducted for the 2014-2015 AIA program began a process of 
longitudinal, quantitative research and data collection aimed at answering the question, What 
is the impact of integrated arts education opportunities on students with disabilities, students 
without disabilities, educators, and schools? The following report contains a detailed summary 
of the results of these evaluation efforts. 
 

Participants 
The AIA program is designed to reach the following target populations, directly and indirectly, 
through residency participation. 
 
Students with and without disabilities. Includes PreK-12 classrooms and learning environments 
inclusive of those with and without disabilities, at-risk, low-income, underserved, and located in 
diverse communities throughout the state. Residency sites must guarantee students with 
disabilities represent at least one third of participants. 
 
Educators & Administrators. AIA enhances teaching through formal and informal training in the 
use of the arts and inclusionary practices such as Universal Design for Learning, and advocates 
for arts integration as a vehicle for bolstering student and school performance.  
 
Teaching Artists. These creative professionals are artists and educators who lead residencies in 
their master art form. Teaching Artists mentor classroom educators, increasing comfort with 
the arts and integration strategies. In line with Special Education Part B requirements, VSAO 
employs and advances employment of qualified people with disabilities in this program, where 
possible. 
 
Community. AIA engages parents, siblings, extended families, other school site members, and 
the community as volunteers and at culminating performances, exhibits, and events. Many 
more learn about the program through media coverage. 
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In 2014-2015, AIA program leaders established outreach goals that focused on quality over 
quantity.  Table 1 highlights the pre-established goals related to the 2014-2015 program year.  
Overall, the AIA program exceeded or closely met most of its goals.  For example, the program 
reached more school sites and classes than expected.  Despite this, it appeared that class sizes 
may have been smaller than expected as the program reached 95 percent of their goal for total 
number of students.  In addition, the percentage of number of students with disabilities was 
less than expected with only 30 percent of the students having a disability and the desired goal 
was 40 percent. 
 
In the 2014-2015 school year, The Ohio Department of Education’s investment in the AIA 
program meant that 2,004 students received long-term (average 70 contact hours), high-quality, 
accessible, arts-integrated instruction. This represents an investment of approximately $31.26 
per student.  Over 210 educators, aides, administrators and teaching artists participated. AIA 
served 21 residency sites, including 116 classrooms in 21 school districts. Thousands more 
indirectly benefited as volunteers, attendees at culminating events, and through media coverage.   
 
Table 1. Comparison of AIA Program Outreach Goals and Actual Performance 

 2014-2015 Goal 2014-2015 Actuals Meet Goal 

School Sites 20 21 Exceeded (105% of goal) 

Classes 100 116 Exceeded (116% of goal) 

Educators 250 210 Under (85% of goal) 

Total Students 2,100 2,004 Under (95% of goal) 

Students with 
Disabilities 

840 (40%) 611 (30%) Under (76% of goal) 

Indirect Participants 5,000 + 6,453 Exceeded (129% of goal) 

Average Contact Hours 
per student 

60 69.6 Exceeded (116% of goal) 

 
Figure 1. Participating AIA Program Schools by Region of Ohio

 
The AIA program was administered in a variety of schools and ages of students throughout 
Ohio.  Figure 1 lists all the participating schools by region of the state. The majority of the 
programs were in schools in the Central or Northeast part of Ohio.  In addition, students’ grades 

Northeast

•Arbor Elementary 

•Charles Mooney 
Elementary

•Day Integrated Learning 
Center Stark County 
Elementary

•Dover High School

•Murry Ridge School Co 
Board DD

•Saint Rocco School

Northwest

•Marimor School

•Union Local Elementary

Central

•Asbury Elementary

•Cassady Alternative 
Elementary

•David Smith Elementary

•Dramatic Impact Camp

•Early Childhood 
Education Center  --
Franklin County Board 
DD

•Hanby Magnet School

•Helping Hands Center 
for Special Needs

•Huy ES/AG Bell

•McVay Elementary

•Trevitt Elementary

Southwest

•Ridgeway Elementary 
School

Southeast

•Beacon School (DD)

•Hope Haven Schools
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in school ranged from pre-kindergarten to 12th grade, with the majority of the programs 
focusing on children in pre-k to first grade.  

Evaluation Method 
A mixed-method evaluation design was used to evaluate both VSAO’s process and outcome 
measures.  Measurement Resources Company was engaged as an external evaluator and was 
responsible for refining the evaluation plan as well as guiding and implementing the evaluation.  
Both qualitative and quantitative data were collected to understand the participants’ 
experiences and outcomes of the study.  Every AIA site was asked for the following evaluation 
tools.  
 
Residency Plans and Checklists – The evaluator reviewed all administrative documents received 
and completed by site coordinators, teaching artists, and school personnel. In particular, 
teaching artists provided a residency plan at the begging of the program that outlined the goals 
for the residency.  At the conclusion of the program, teaching artists provided qualitative data 
regarding student and teaching artists impacts, as well as their assessment of the residency. 

Examples of student work – Teaching artists and classroom teachers provided song lyrics, 
visual artwork, stories, and plays that resulted from the residencies. 
 

Student Surveys – A student feedback form was given to students at the end of the residency 
to collect their input related to their experiences with the teaching artist. This student survey 
is only appropriate for children in the 3rd grade or older.  It collected data regarding the 
student’s perceptions of the program.  Not all schools submitted student data.  Given the 
inconsistent participation, the student surveys were read and reviewed, but not aggregated 
and included in this report.   
 
Teacher Surveys – A pre- and post-test survey was administered to Teachers to have a 
systematic way to collect process and outcome information for program evaluation purposes. 
Teachers were to rate their perception of their classroom’s skills and behaviors at the 
beginning and the end of the program.  In addition, several questions were asked of teachers 
to gain their feedback of the perceived outcomes and impact of the program and to gather 
their recommendations for improvement.   
 
Administrators Survey – Administrators were asked to complete an electronic survey at the 
completion of the residency.  This assessed the perceived benefits and values of the AIA 
program for their school. In addition, it offered administrators a chance to offer suggestions for 
improvement. 

Multiple Baseline Single-Case Research Design  

In addition to the evaluation methods outlined previously, in the 2014-2015 AIA program 
Measurement Resources worked with VSAO to pilot a more rigorous, quasi-experimental 
evaluation design in two of the schools.  The goal was to attempt to assess the academic 
impacts of the AIA program. A benefit of the AIA program design to school administrators and 
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teaching artists is its flexible nature. The AIA program allows the residencies to occur in a 
variety of school settings, program topics, and ages.  This variety becomes a challenge when 
trying to implement a traditional experimental design to evaluate the program.  A traditional 
research design would require students to be randomly selected to participate in the research 
site, they would need to receive a similar program, and a common assessment tool would need 
to be used across all of the sites.  None of these conditions were possible for this year’s AIA 
evaluation.  

To overcome this challenge, a multiple baseline single-case research design was recommended. 
This style of research involves the repeated measurement of multiple students, both before 
and after the AIA programs. The goal is to determine if there is a greater rate of change in 
learning during the AIA program compared to the period prior to the implementation.  

Two schools that had residencies occurring in the third grades and that were focused on 
language arts standards were selected to participate in this pilot evaluation.  Schools were 
asked to select measures that they were already implementing and where three data points for 
each student existed prior to the AIA residency and where at least three data points would be 
collected during the AIA residency.  Assessments such as reading tests, graded journals, or 
spelling tests were recommended items.   

Arbor Elementary school in Euclid, Ohio provided student data regarding literacy levels to help 
with this impact evaluation.  Specifically the Reading Curriculum Based Measurement (R–CBM) 
was used, which is an oral reading of narrative passage, scored by words read correctly per 
minute in grades 1-12 for one minute in length.   

Trevitt Elementary school in Columbus, Ohio provided student data regarding spelling tests 
scores for the individual classes and reading fluency scores. Unfortunately, these scores were 
only reported three times a year instead of the desired multiple interval assessments. 
Therefore, for this research site it is difficult to attribute any changes in literacy scores 
specifically to the AIA program and not rule out other educational or social factors that may 
have influenced the scores. These scores were not included in this report. 

Impact on Students 
The AIA program is a holistic arts education approach designed to improve Ohio’s State 
Performance Plan indicators for individuals, classrooms, and school sites. AIA supports learning 
and achievement for the whole student. Each residency focused on its own genre of art making 
(music, dance, theater, and visual arts) and teachers and teaching artists selected the content 
standards (math, language arts, science, technology, social studies, and earth science) they 
desired to work on. The most frequently used art form was dance. Language arts was the most 
frequently used academic content area addressed in the residencies.  Figure 2 provides 
examples of the variety of activities and learning that occurred in these residencies. 
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Figure 2. Examples of Activities and Learning Occurring in AIA Residencies  

 
Regardless of the art form or the content area, residencies are designed to achieve desired 
student results related to Academic, Cognitive, Personal, and Social outcomes.  
 
 
 

Science 

 The students showed their understanding of differences in seasons through the exploration 

of various props, with supporting songs, pictures and stories.  

 The students helped prime, paint, sand, wood putty, and drill all of the shelves. Painting 

different variations of the same color for the animals really helped emphasize how 

camouflage helps an animal almost disappear. 

Math 

 Students write the birth year of the artist and have a student come to the board and 

calculate how long ago this artist was born, as well as how old he was when he passed.  

 After focusing on the basic shapes of circles, squares, and triangles the children would 

integrate the shapes into their artwork and identify the appropriate shapes that best 

defined the fruits and vegetables as well as using the vocabulary they had studied. 
 
Social Studies 

 Students could identify figurative language in poems as in their Pablo Neruda style 

drawings where outline is formed by descriptions of their endangered animals in Social 

Studies. 

 We read and frequently referenced the book “Will You Be My Neighbor”, which explains 

the various types of neighborhoods and communities around the world. From this text our 

working definition of a community became “a place where you live, learn, and grow”.  

Language Arts 

 Students took a story and turned it into a play. They used “Coyote Tales” and put them in 

script form. Four different tales based on Ancient Ohio Indian Legends was created. 

 The students wore wing costumes, enacted parts of the story “Magic Finger” by Roald Dahl, 

generated movements from the book “Momma Built a Nest”, and created movements of 

flying birds for PowerPoint. 

 Students used end punctuation to guide spoken words. When students spoke their lines, 

they used emphasis generated in the text by Mo Willems. “I won't take a bath!” “I want a 

hot dog!” “Can I have a puppy?” 

 We did improvisation from a story in the Reader, “Henry and Mudge with Mrs. Hopper”.  

Mrs. Hopper's attic is filled with costumes and the children made up their own plays from 

Mrs. Hopper's collection. 

 We read a Balinese Folk Tale and discussed the elements of a story and fable, how the 

characters played a role in the story and what the moral of the story was. 
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Academic Outcomes: 

 Literacy and Language Development – particularly through drama and visual arts 

 Mathematics Achievement – particularly through dance and music 

 Overall Academic Achievement – significant impact for all ages; school readiness for 
younger learners and standardized test/attendance improvement for older students 

 Underserved Students – greatest relative improvements for low-income, English 
language learners, and students with special needs 

 
Cognitive Outcomes: 

 Creative Thinking – particularly adaptability, fluency, imagination, and originality 

 Critical Thinking – particularly comparison, hypothesizing, and critiquing 

 Problem Solving and Reasoning – all art forms promote visualization, ability to solve 
multi-step problems, sustained focus, observation, and articulation 

 
Personal Outcomes: 

 Engagement and Persistence – all ages more likely to be engaged in school, motivated to 
learn/participate, increase attendance, reduce drop out, turn barriers into opportunities 

 Positive Behavior – all ages motivated to improve behavior, reduce emotional and 
behavioral problems, and decreased engagement in risky/dangerous behaviors 

 Self-Awareness, Self-Concept, and Self-Expression – visual and performing arts are 
particularly conducive to promoting exploration, creation and expression of identity; 
dance is shown to increase self-awareness and control of the body 

 Self-Efficacy and Self-Confidence – all ages show stronger confidence in ability to do 
things well and have a greater sense of self-worth 
 

Social Outcomes: 

 Arts Participation – engagement with the arts at a young age is the primary indicator of 
engagement in the arts as consumers, performers, and creators later in life 

 Collaboration and Communication – elementary and middle school students work better 
as a team; older students develop group awareness and mutual respect 

 Community-Building – the arts provide a safe space, promoting connections, idea 
exploration, risk-taking, mistake-making, and individual expression 

 Community and Civic Engagement – the arts grow understanding of global issues, 
increases abilities to find creative solutions to social problems, and indicates community 
involvement and volunteerism as adults 

 Cross-cultural understanding – collaborative arts are associated with social tolerance, 
sharing and valuing diverse perspectives, and promoting dialogue 

 Social development – improved social skills, problem-solving, interpersonal 
communication 

 

The evaluation of the AIA program was designed to measure many of these key outcomes listed 
above. For all AIA programs, outcomes were assessed by pre- and post-tests completed by the 
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teachers.  Thirty-seven (37) out of 60 teachers completed the pre-survey for a 62 percent 
response rate.  Slightly fewer completed the post-survey (30 out of 60) for a 50 percent 
response rate. A post-survey was completed by 20 of the 21 administrators.  In addition, all 
teaching artists completed a post-program evaluation as well as an evaluation report 
highlighting impacts on studies and anecdotal stories of student impact. 

The results indicate that the AIA program is producing valuable benefits to students’ learning 
related to these outcomes. All administrators responding to the survey (20 administrators) 
believed that the AIA program positively impacted their students’ learning goals and school 
improvement goals.   

Teachers’ responses indicated how students were changed during the AIA program. Table 2 
highlights the results from the pre- and post-survey related to the changes in the percentage of 
students who were engaging in positive desired outcomes.   

Table 2. Change in the percentage of students mastering positive skills 

  Mean 

  Pre Post 

Cognitive Express ideas clearly either visually, verbally, or through movement 52 63.75 

Cognitive Demonstrate independent problem solving 47.33 54.92 

Personal Show enthusiasm for classroom projects 76.52 77.04 

Personal Volunteer answers 54 58.79 

Personal Demonstrate pride in work 63.3 72.63 

Personal Concentrate on techniques 43.7 53.96 

Personal Volunteer for activities 57.63 63.04 

Personal Disrupt class with inappropriate behavior 31.23 28.88 

Social Contribute to group activities 64.63 74.29 

Social Know how to participate in the types of residency activities that are 
planned 

55.2 70.17 

Social Work well with other students 63.3 70.42 

Note. Items in bold have at least a moderate effect size, indicating a meaningful difference between pre 

and post.  

Table 3 demonstrates the average scores and percentage of teachers who responded favorably 
to statements regarding selected desirable outcome measures. Teachers were asked to indicate 
how much they agree with each statement where 1 = “strongly disagree” and 4 = “strongly 
agree”.  A score of 3 or higher indicates a positive attitude.  Any score less than 3 suggests a 
weaker positive attitude.  
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Table 3. Teacher’s Perception of Student Outcomes 

  Mean % Agree/Strong 
Agree 

Academic This residency helped my students meet their academic 
learning goals 

3.08 74% 

Academic This residency helped my students appreciate art 3.38 85% 

Creativity This residency taught my students something they want to 
learn more about 

3.42 88% 

Creativity This residency made my students want to participate in a 
creative activity (dance, draw, sing, write, compose, be in a 
play, etc.) during times other than the residency 

3.5 85% 

Creativity This residency inspired my students to think in new and 
different ways 

3.46 88% 

Creativity My students used their imagination in this residency 3.46 96% 

Personal This residency helped improve my students' behavior 2.88 56% 

Personal This residency helped my students with disabilities be better 
prepared for life, work, and/or post-secondary education 

3.26 73% 

Satisfaction My students enjoyed participating in the AIA residency 3.5 89% 

 

Academic.  Teachers reported academic outcomes experienced by students as a result of the 
AIA program.  Teachers positively responded that the residency helped their students 
appreciate art, with more than 85 percent of the teachers agreeing with that item.  The 
majority of teachers (74%) agreed that the residency helped students meet academic goals.  

When teaching artists were asked to provide examples of the academic impacts of the 
programs, most teaching artists listed gains in arts knowledge.  For example, one teaching artist 
reported “Students advanced in clay work by generating art for trees and in performance for 
Spooky Read Night” and another wrote “I truly believe students learned that the arts are for 
everyone”.  A few teaching artists discussed the language arts gains such as the increased 
ability of students to “generate figurative language based on prints of contemporary art” and 
the use of costumes and props to increase students understanding of sequence of events.  
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Cognitive.  Teachers reported positive meaningful gains in the percentage of students 
demonstrating desired cognitive behaviors such as increased creativity, expressing themselves 
clearly through an artistic format, and demonstrating independent problem solving.  At the 
start of the residency, an average of 52 percent of students were able to express ideas clearly 
either visually, verbally, or through movement. This increased to 64 percent at the completion 
of the residencies. In addition, there was a meaningful increase in the percentage of students 
who were able to demonstrate independent problem solving (47% at the beginning to 55% at 
the conclusion).   

As displayed in Table 3, the majority of teachers agreed that the residency increased students’ 
behaviors related to cognitive outcomes. All of the creativity items received an average score of 
more than 3 on a 4-point scale. In addition, more than 85 percent of these teachers agree or 
strongly agree with the cognition items. The AIA program appears to do a great job teaching 
students something they want to learn more about, making their students want to participate 

Isaac’s Story 
Isaac has come leaps and bounds since the start of the residency. He is a little boy who is deaf. He uses a 

cochlear implant device, FM transmitter and has an interpreter with him at all times throughout the day. 

Typically, individuals who are deaf have apprehensions to volunteer to answer questions or assume a 

special role; for fear that they may not fully understand what is asked of them. This was the case with 

Isaac. 

 

During the residency, sign language was integrated daily through activities, songs and dances. At the 

heart of all residencies is deep collaboration. With the teaching artist, interpreter and most importantly 

the student, Isaac, working together the ability to communicate with each other became more and more 

effective.   

 

Most recently, during our lesson on dance production, many common idioms heard in the performing arts 

such as “break a leg” or “knock them dead” were introduced and assessed by looking at literal and non-

literal. 

 

Isaac has gained more than just an understanding of idioms or the processes of production. The most 

important takeaway has been his increased confidence and willingness to participate and identify 

elements of the performing arts that he connects with and feels comfortable executing. Magic happens 

both off stage and on. Isaac is a great example of that and is definitely a super star! 

 

Student focused instruction was integral in achieving academic excellence and encouraging creative 

expression and artistry. Isaac didn’t let his disability define his ability to explore and discover new ways 

of looking at the world and learning. 
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in a creative activity during times other than the residency, and they used imagination during 
the residency. These skills are all aligned with the definition of creativity as a 21st Century 
learning skill. 
 
Personal.  Teachers’ responses revealed that some personal outcomes are being achieved, but 
that these outcomes were the least likely to have seen positive and meaningful improvements 
compared to some of the other desired outcomes. The majority of teachers (73%) agreed that 
the AIA program helped students with disabilities be better prepared for life, work, and/or 
post-secondary education. In addition, meaningful gains in pre- and post-surveys occurred for 
the percentage of students demonstrating pride in the work and concentrating on technique.  
Teachers did not report meaningful gains during the residency period in the percentage of 
students who volunteered answers and volunteered for activities.  In addition, a meaningful 
reduction in the percentage of students who disrupted class with inappropriate behavior was 
not evident based on the analysis of the pre- and post-surveys.  

Social.  There is some evidence that students experienced positive gains in social skills as a 
result of the AIA residency.  As highlighted in Table 2 (on page 11), teachers reported 
meaningful gains in the percentage of students contributing to class activities and knowing how 
to participate in residency activities planned.  Teachers did not report meaningful gains in the 
percentage of students experiencing working well with others. 

  

Impact on Teachers 
In addition to student learning, the AIA program provides opportunities for professional 
development for educators. The program contains an array of formal and informal professional 
development opportunities. These trainings are designed to increase general, special, and arts 
educators’ preparedness to use the arts in instruction and support learning and inclusion for 
students with varying abilities and learning styles. Trainings are free, open, and accessible, 

taking the form of 
mentorships/consultations, 
school-site trainings for 
staff, community 
workshops, and webinars. 
Topics include Universal 
Design for Learning, arts 
integration, inclusive 
teaching strategies, behavior 
management, academic 
content standards, 
alternative assessments, and 
cultural diversity awareness. 
  
 

Throughout the entirety of the residency the classroom teachers 

played an integral role. Not only were the teachers participatory 

in the class, they were key in guiding the teaching artist in 

directions that best served the students in the classroom. 

Regular communication between the teachers allowed the 

teaching artist to cater to students’ needs by focusing on 

curriculum standards that students may be having a difficult time 

grasping. It was wonderful to truly help reinforce the standards 

being taught in the classroom. It was an effective collaboration 

and felt very team oriented. 

Teaching Artists’ Response to How Teachers Participated 
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The Teaching Artist in Residence typically leads the sessions, which range from brief sharing 
sessions to half or full day workshops, depending on the teaching artist’s experience level. 
When appropriate, another arts education expert is brought in to lead trainings. Teaching 
artists were encouraged to leave behind detailed steps for replicating arts projects they 
presented for use by the teachers once the residency is over.  
 
The classroom teachers play an integral role in the success of the residency.  Teaching artists’ 
end-of-the-year evaluations highlighted the invaluable support provided by the teachers.  Not 
only did teachers assist their students during the residency, but many teachers participated in 
the rehearsals and created art with the students.  Many teaching artists expressed how a 
teacher’s involvement improved the class participation. The evaluation results revealed that 
these activities had a positive impact on teachers. 
 
Teachers reported experiencing an increase in their ability to incorporate arts subjects and use 
differentiated instruction methods as a result of this program. Table 4 presents the findings 
from a question that asked teachers to consider their own professional experience and rate 
how much experience they have with the practices listed. In the post-survey teachers were 
then presented with these same practices and asked how often they now expect to be using 
them after learning them from the residency. The scale from the pre-residency survey ranges 
from 1 to 5 with 1 being “None” and 5 being “Extensive” experience, and the scale for the post-
residency survey also ranges from 1 to 5 with 1 being “No Expectation” and 5 being 
“Definitely.” Although the scales that were used were different because of the base of the 
question differing slightly from pre to post, comparisons can still be drawn from these two 5-
point scales. Results indicate that in the post-survey teachers were more likely to report using 
the practices. All three of the practices showed meaningful increases from pre-survey to post-
survey.  

Table 4. Change in Teachers’ Skills 

 Mean 

 Pre Post 

Experience teaching arts subjects and/or arts concepts 3.07 4.14 

Experience with integrating the arts with other subjects 3.23 4.36 

Experience using differentiated instruction methods 3.93 4.73 

Note. All differences were meaningful. 

 

Teachers reported very positive attitudes regarding the AIA program. More than eight in ten 
teachers reported enjoying the AIA program and collaborating with the teaching artist. 
Teachers agreed they would participate again, that the residency had a positive impact in the 
school, and that it increased the teachers’ knowledge and skills in a variety of ways.  

Table 5 below presents the results from a question in the post survey that asked “How much do 
you agree with the following statements regarding your experience with VSA Ohio’s 
Adaptation, Integration, and Arts Residency?” Response options ranged from 1 to 4 with 1 
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being “Strongly Disagree” and 4 being “Strongly Agree.” Overall, the statements were rated 
highly positively.  The items least likely to receive a positive score were that the residency 
enhanced their readiness to plan lessons and use strategies for all types of learners and that the 
residency increased their skills in applying curriculum frameworks.  

Table 5. Perception of Teachers’ Impact 

 Mean % Agree/Strongly Agree 

I enjoyed collaborating with a Teaching Artist to 
implement this residency. 

3.5 84% 

I would recommend this residency to other schools. 3.45 76% 

The Teaching Artist helped me to better understand 
how to integrate the arts with other subjects. 

3.41 84% 

This residency increased my ability to communicate arts 
concepts to students. 

3.41 80% 

I would participate in a residency like this again. 3.36 76% 

This residency had a positive effect on the general 
school environment. 

3.36 76% 

This residency increased thoughtful approaches to 
classroom techniques. 

3.32 80% 

This residency increased my understanding of arts-
based subject matter. 

3.27 76% 

This residency increased my skills in integrating new 
and/or proven approaches to designing standards-
aligned arts programs. 

3.14 60% 

This residency had a positive effect on parent/family 
interest and engagement in student learning. 

3.14 72% 

This residency enhanced my readiness for including 
students with disabilities. 

3.09 64% 

This residency helped me implement teaching 
strategies to improve and affect student performance. 

3.05 60% 

This residency enhanced my readiness to plan lessons 
and use strategies for all types of learners.  

2.95 54% 

This residency increased my skills in applying curriculum 
frameworks. 

2.82 52% 
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The teaching artists were also positively impacted by the AIA program. Many teaching artists 
indicated increasing their knowledge on how to use the Universal Design for Learning Checklist 
to incorporate their work for children with special needs.  Many teaching artists reporting new 
ways to engage and interact with students.  Here are some of the specific ways teaching artists 
grew as a result of the AIA residency. 

 I saw how kids can really believe is natural. How through art, drama, and music they 

saw how arts can strengthen a child's belief. 
 

 I used props and/or technology that I had not previously used to engage the children. I 

approached the teaching with a variety of tools, with the idea that each child might be 

motivated by a different mode of learning. 
 

 The residency helped me problem-solve the most effective way to successfully create 

this project in the space allotted. The project helped me work more effectively with a 

large range of abilities and attention spans. 
 

 All the students I worked with were challenged by disabilities. The degree of disabilities 

varied among the students. With insights shared by the teachers and planning sessions 

before and after classes, my skill level working in this setting was greatly enhanced. 
 

 Each year that I do this I discover better ways and more ways to give kids access to the 

arts. 
 

 This particular residency allowed me to implement and further develop my knowledge 

and skills in American Sign Language. I was also able to shadow interpreters in both 3rd 

and 5th grades to fully embrace the day of an interpreter. It was great to be able to 

connect and learn from people in the profession I aspire to be in. 
 

 I have gained a more lucid understanding of what is needed to teach this age group. 

Therefore, I feel that I have become more diverse as a teaching artist. Prior to this 

experience I had never taught early childhood and the first class I taught them with the 

structure that I use for older children. I quickly realized that that structure would not 

work for this age group and made adjustments. Not only did I develop new skills for 

working with this age group but more specifically kids with disabilities in this age group 

which presents another layer of preparedness and patience that is needed.  I also 

learned more about how to incorporate visual arts within the movement exercises that I 

developed. 
 

 I have increased my knowledge significantly throughout this art residency. I never knew, 

for example, about the Universal Design for Learning Checklist. Mrs. Wooding provided 
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me with an internet link and I found myself referring to this site quite often. It was very 

easy to understand, and it provided me with a lot of insight. 
 

 This residency helped me develop ways of working with students from a strengths 

perspective within the setting of a large classroom. It is easy to fall into labeling children 

when they have times of difficulty in the classroom. I found that finding those individual 

strengths helps the classroom run more smoothly.  

Satisfaction and Process Evaluation 
The feedback from teachers, teaching artists, administrators, and students reveal a high level of 
satisfaction with the AIA Residency. All administrators who responded to the survey reported 
that they would definitely recommend this program to other schools. Survey respondents were 
asked “Overall, please rate your satisfaction with the residency.” Figure 3 presents the 
percentage of people that chose each of the following four response options. Over 85 percent 
of the teachers were satisfied with the program, with 65 percent being very satisfied.  Fourteen 
percent of teachers reported being dissatisfied with the program and no teachers were very 
dissatisfied.   Student surveys returned also reveal that the majority of students were satisfied 
with the program.   

 

Much of the success of the program can be attributed to the collaboration between the 
teachers and the teaching artists.  The majority of the teaching artists reported high levels of 
planning and collaboration between the two professionals.  In some schools, planning was a 
problem due to testing schedules, snow days, turnover of teachers, and lack of access to 
administrators.  A common theme for teachers was that there can never be too much planning 
and communication between teaching artists and teachers.   

0 13.60% 22.70% 63.60%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

FIGURE 3.  TEACHER SATISFACTION

Very Dissatisfied Dissatisfied Satisfied Very Satisfied
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Like in every program, there were some recommendations for improvement made by the 
teachers and teaching artists for improvement.  The teachers expressed wanting the material to 
be more related to academic standards and purposeful to help increase those standards.  One 
teacher said, “Lessons on concepts would be more beneficial if they focused on one standard 
for several class sessions” and another recommended “more academic focus”. 

Some teachers expressed a desire for the teaching artists to better understand the needs of the 
students with special needs and the knowledge bases of the children.  For example, one 
suggestion made was “the program needs to learn more about their students and what their 
special needs are”. Things such as voice volumes, types of music, dance moves and music 
volume are all things that need to be considered when planning out lessons for students with 
multiple disabilities. What dance moves should be used for students with physical limitations, 
what is the right volume for someone on the Autism spectrum that is sensitive to loud noises, 
etc.?” A few teachers commented about making sure the content was relevant to the student’s 
knowledge base and interest. 

Teaching artists mentioned wanting more clarity around the lesson plan and the time it takes to 
develop this plan.  It was recommended that “it would be useful to have a sample of what an 
ideal lesson plan should look like.  The template is a great start, but if there were a sample to 
show how extensive it should be, that would be helpful to better understand the expectations”. 
In addition, teaching artists wanted clearer expectations on how much time should be spent on 
planning and how much time will be reimbursed for this activity. 

If there were other negative comments about the residency, they generally related to the space 
required for the program.  Having an adequate space for movement free from distraction is a 
predictor of success and high levels of satisfaction. 

 

Pilot Multiple Baseline Single-Case Research Design  
This year a multiple baseline single-case research-design was proposed to test the impact of the 
AIA program on students’ language arts development. A single-case design was selected to 
reduce error related to student and school factors.  This design also allowed schools to use 
assessments they were already using and let all students participate in the activities.  The goal 
was to see if the AIA program increased the rate of learning in literacy and language arts 
standards.   

Two schools with third grade residencies focusing on language arts were selected to participate 
in this pilot; however, only one school was able to provide enough data points related to 
language arts to test for academic impact.   

Based on the reading fluency scores of 95 third-graders in one AIA participating residency, there 
is some evidence that the AIA residency accelerated the rate of learning in literacy scores.  
Figure 4 demonstrates how students’ scores increased at a greater rate during the AIA program 
compared to the rate of change during the post-intervention period.  For example, the rate of 
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change in the fluency scores prior to the intervention was an increase of .79 per week. During 
the AIA intervention that rate of increase was .97 per week (an 18% improvement).  These 
results suggested that participating in the AIA residency helps students increase their learning 
at a greater pace.  However, because all students received the intervention at the same time 
we are unable to rule out other factors that may have contributed to this increased rate of 
learning.  To increase confidence that the rate of change is more closely related to the AIA 
residency, the start date of the residencies would need to vary throughout the year.  Increasing 
the number of schools participating and using a common measure would help control for 
potential study confines. 

 

Note: A paired-samples t-test was conducted to compare the rate of change in fluency scores per week 

before the AIA program and after the AIA program. There was a significant difference in the rate of 

change for pre-intervention (M=.79, SD=1.41) and post-intervention (M=.97, SD=.73) conditions; 

t(71)=-.877, p <0.01. 

Recommendations and Conclusion 
The results of the 2014-2015 AIA Residency evaluation revealed that this residency is a highly 
valued program by teachers, teaching artists, administrators, and students.  The majority of the 
2,000+ children who participated in this program experienced gains in their arts appreciation 
and knowledge as well as their academic, cognitive, and social skills. Teachers and teaching 
artists also experienced direct professional development benefits from this program.  For the 
first time, there was an attempt to collect some empirical data on the impact of the AIA 
program on learning.  The early results suggest that participating in an AIA Residency may 
increase the rate of learning.    
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Although the AIA program impacts student learning, the results indicated that the program may 
not contribute to improvement in student’s personal behavior. In addition, teachers are not 
experiencing improvements in their ability to design curriculum plans for the inclusion of 
students of all levels.  If these are important outcomes to VSAO leaders, then the program 
should be reviewed and modified to try and achieve these outcomes. 

Recommendations for Continuous Improvement and Future Evaluation  

1. Continue to encourage communication and planning between teaching artists, teachers, 
school administrators, and other arts specialists.  The AIA programs that had the most 
reported success were those whose teachers reported a high level of communication and 
planning around the residency.  Those with less positive scores seemed to experience 
breakdowns in this communication.  It may be beneficial for VSAO leadership to work to ensure 
high levels of communication and what is involved by all levels of the organization for optimal 
success. Developing a planning and best practices checklist or case study may be helpful for 
teaching artists and teachers. 

2. Enhance how the AIA Residency is linked to content standards. The impacts of the AIA 
program are closely tied to students’ increased knowledge and skills in areas of art content 
standards.  There was feedback from the teachers that they desired this art integration to be 
more closely aligned with their academic content standards as well.  Encouraging teaching 
artists to truly understand the desired content standards and developing age-appropriate 
programs around this may improve the success of the program.  

3. Continue to help teaching artists understand the needs of the students with disabilities.  
Thirty percent of the students that participated in the AIA Residencies had a disability.  There 
was some feedback from teachers regarding the design of the residency; activities were either 
too advanced for the students with disabilities or the activities did not reflect the 
considerations needed for certain students. Teaching artists should work with the teachers to 
understand what those specific needs may be and to make accommodations in the lesson plans 
accordingly. 

4. Examine how the AIA Residencies are designed to improve student behavior.  One of the 
stated student outcomes is around behavioral outcomes of the students.  However, teachers 
are least likely to report significant gains in these areas for their students.  The AIA program 
should be examined to see if there are concepts of self-control and appropriate behavior built 
in.  If this continues to be a desired outcome of the AIA program, the structure of the 
residencies should be changed to incorporate these concepts. 

5.  Deepen the empirical data on how the AIA program improves student academic 
performance.  The anecdotal evidence and now some pilot empirical data suggest that the AIA 
program may enhance the rate of learning related to reading and language arts.  The evaluation 
design should be strengthened to include control schools for some of the surveys. Evaluation 
efforts should be streamlined to ensure more participation in the research project and reliable 
and useful data are collected. Making some modifications to the research design, increasing the 
number of participating schools, increasing the grade levels examined, and recruiting some 
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control schools will better allow VSAO to determine if the extent the rate of change in learning 
can be attributed to the AIA program. 

Focusing on the above-mentioned five recommendations may further increase the impact of 
the AIA program.  Building on the successful best practices will allow VSAO to create better 
processes and systems to hopefully increase the scalability of the AIA program and impact even 
more students. 


